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children sre grouped according to reading ability. The ceanters vary in
content depending on what aspect of the curriculum ia being coverad.
One group worka on reading with the teacher, one group works with the
clasaroon aide, cne group usually doax soma form of writing, snd ene
‘group’ is involved in soms other non-taacher-diracted activity. The
group -activities range from reading inatruction to theme-reslatad
aetivitiii to language pattern activities. Expectationa for tha groups
 working indepsndently are lldi clear and these seasions operate very
‘amoothly. The schedule asa a whole is a flaxibla one which Frovides a
» prgdiztlbln franavork for a v;ri:ty of activities but ehlnggi scnevhat
"dapending on Lhn :urriculul and the children.

, Since H:; Egldﬁcll views the childran in this apecially erganized
‘pre-fourth grade claas  as having spacial needs eand problems; her
" primary goal for the y;;r was to get har atudents to work wall togethar
as & clasa unit. As ahe felt this goal was baing accosplished, she
devoted increasingly more . energy to her aecond goal, that of getting
the children “up to fourth grade level” in all areas of the curriculum.
- Anothar important goal, which is obvious in av-rything ahe doas, is
‘that of trgating the children with affaction and raspact. The children -
are assumed to be interestad in learning, end, in faﬁt; thay do feel
that th:y are partn::: in liarning with Lhi t-aeh-r. 5

. Ma. Ggldwill hilinvn: th;t hir ~-tudgntn are Viry intirﬁat-d in
writing, and ahe takea advantage of thia. Children usually write twice
-.a . day. During one of theaa’ episcdas, the whole claas writea on
 self-aalaected topiea.  During the firat' fav montha of the lﬁhuﬁl ysar,
“ the Ehildr-n would apand half an hour dr;uing and Eelar;ﬁﬁ ‘picturas and
‘wera then askad to write four sentences about their picturas. Aa the -

,y--r pfggrijllﬂ, Mx. Enlduill baliaved thay no longer needed to ‘reapond

in vriting to a picture, so that thia step was eliminated in Hﬁviib-ra,:‘

iThi ur;ting time ia virtually always followed by & sharing time when
rany (and often all) of the children read their stories to ' the claas.

"One’'goal of this iﬁtivity is to help’ thg :hildrin faal more :a:fgrtgbll o

 lp!Qkih§‘1n front of a group. The time alloved £a: writing and sgharing
"is: about an hour, but run: longar if naeceasary. - The ih-:ing tine ia
also usad hy Ma. Caldwell to  anaver atudent qu-ltian-. ;ugg-it naw
idirlzt;nni for their uriting, -and - for plann-d Ln-t;uetian uh;ch 15‘, 
4rilitid d;rgetly ta thi childr:n s Hriting.v ; . &

Thi g:nup Briting tile is a livily cne, fill-ﬂ uith a gnnd dlél of

;lnfa:lal ‘interaction. - As a result, the children get -any 1dcg; for

‘topics from - mach other. For exaspls, dur;ng September many of tha
~-children drew and wrote about the desert for days on end.  Pac Man and
E Ti alsa a:irg-d as papulnr tnpigl 1n thi fall. o ‘

Th- ghildrin also Hrit: nait day- in a “eriat1Vi u:;ting“ canter.

‘ Uh-n ‘Hs. Caldwell  is diiculiing the day’s centera Hith the claas, she .
5,ui11 aft-n mention what they might choose  to: write about. . Some days e
thh-rg are. pigtur-- oxr satory- startars !V!ilgbll, other days ‘she suggesta

" that they  write about a  content- relatad topic. They always have the
antinn of . uriting on a tapie of their own =haéi1ng. - Again, if children
" “have’ na 1dia. at “firat, they. -often " gat "them from . the small -~ group
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intaractiona.

Moat of the children’a atories remain in <firat-draft, unadited
form. Some editing occura on an aeapisodic basis. For inatance, the
teacher occasjienally mests with amall groups to suggest what changea
should be made in order to make a story into a book. Occasionally the
teacher meets with groupa for other purposea related to writing. For

- inatance, 1if ssveral children are having problema with capital letters,
she may call thea togather to work as a group. She also has a few

_sessions of peer editing, vhera she meata with groups - and guidea then
in learning to be effective respondents to each other’a work. ,

'To summarize, MNs. Caldwall’s use of writing in tha classrcom can
" be characterized as baing informal in tone although directive and
purpoaive. The informality ias evidenced in the children’s freedor to
choose their own writing topics with taacher aupport ' and suggestions
vhen necessary and to interact freely while writing. Ms. Caldwell’s
direct involvement in the children’s writing is also informal, but
.reflacta very definita goals. She has a good deal of skill in taking
advantage of neturally arising opportunities for learning; aome  of
theas ars apontansousa and sone planned, but all erise cut of a aense of
‘the children’a cepabilities and interesta. Writing instruction in Ms.
Caldwell’s claassroom ia- alvaya directly related to the children’s own -
.work; she was never observed conducting a formal, out-of-context
writing leason, ' e . ‘ ‘ '

Darlene Pagett’s Fourth Grade Class

, Threae of  the aubjects from Year I of the study ware promoted te
-Darlene . Pagett’s fourth grade; ahe teaches in an intermediate school
- which is aight miles from the primary school and serveas grades four -

“through six for the entire district.

‘A typical morning in Ms. Pagett’s class conaists of a math lasson -
- for  tha antire class, followed by the astudents working on up to feur
" assignments which are listed on the board. One of the assignmenta
- typicelly is the follow-up to the meth lasson. Othera. include
. dictionary skills, an’ English or  social atudies lasson, and e writing
asaignment. Students can choose the order in which they will complate
the ' asaignmenta, avare that all of thea muat be " conplated by lunch .
time. For atudenta who do not complete their work, raceaas time is set -
aside, S T o e B

;;\Studjntj~ ara VlﬂEﬁuEﬂgiﬂ to raise their hande if help i: nigd:d.:
They are expacted to talk aa little as possible and requeataed to raemein-
"in their sests, although quiet - talk and interactions are condonad and

seldom interrupted.

.+ For most subjects, whole class activities and instruction'

_pradominate. Plantas growing . from seeds, weather pictures, and model
“volcenoces were displayed at various times. One day molde were growing

“‘§n°thg{b;ekﬁ“bn§kg:-§_,fgar:fglly‘vditng’;nd labelad. One social satudies
g'lii?éﬂfféﬂ“llﬂ‘ﬁﬂ thj Snuthungt-zn,ﬁnitid»Stgtga;, Assignmenta reflect -

JylE:g-,iov 



Hs. Pagett’a recognition ané appraciation of the aignificance of Hgtivg
Americsn heritage and culture, and include writing and raading Native
American style legends and stories with a focus on the 0’odhan. Ma.
Pagett occasionally played a traditional Papago game with her class
which is aimilar to soccer. Phyaical fitness is encouraged during
recaesa, including s one-milea run in which the teacher plrtiELP;t!i with
the class. Hl- Eag!tt reads children’s novels to her claas.

Althnugh H-. Pagstt ias perscnally intlriitid in and committed to
Briting. ahe fraquently stated that her cursiculum during the yeear of
the atudy vas hampered by discipline problema carly in the yaar. - She
never engaged her class in some activities thet ashe had originally
planned, including journal Hfiting :nd eaninr-nging.

~ All class :-gh-ri,;qintnin-d‘én:ggggand-nEi vith pen pals from
another small  Arizona - community. Almost all writing is
teachar-assigned, ' including retellinga of £ilma ahown to the class,
creating atoriea from picturea, and Eularing imaginativa designs with
az:nnpanying stories. The assignmants are dijignnd to give the atudente
~variid axperiences ‘- in writing. Occasionally, some of the a;r;gn;-nt:
are adited = and proofread, aa, for axample, atorias the clasas wrote in'

- pr-pgratiun for a uriting Eﬂnfnring-.

Suiiﬁrf

Wa wera fortunate to have the coopearation of three different
,tia:hgri during the coursa of the ltudy; Althaugh th-r: ‘ware
y-ar. " Ma. Hgaard d-v-lapid uﬁitg Hhieh 1ntrndu;:d ltud-nt- to a Hidi
variety of content, Ma. Caldwall :-phnsiz-d aslf-concept and social
‘1nt§rg=tinn. and Ma. Pagett ‘'stressed the land and culture of the
Southwast. All three teachars prnvidid ragular - time for writing, each’

‘usaing it in & way that suited her curricular goals and teaching style.

Ve vare thus gbl- to ab-irVi ghildrin‘l writing in a v-rigty of
;antgxti. .

clagnraan Aetiviti-:

In Novambar of the ‘sacond yaar of this atudy, Gordon wrote tha
fnlluuing itaryi '

w\
™
0
\'\
e
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Gordon’c Taxt - Novembar, Year II

- o=ia 3!
’ﬁan- nlaﬂt uhin 1 was coming home from a3 footbal) game something
threw 8 rock st se
‘and the rock hit me very hard on the head .
i1 stopped to sew what hit me on the hesd
\and It was » monster .
The monster had sharp teeth and had » hairy body .

Here are some activities in Hhieh ha vas engaged during the half hour
or ao it took hinm ta uriti it:

Gardan gats ug ‘to change the date on the calendar, then lpind; 2-3
minutea putting the cards with tha diyi on them in a:d:r bafore
r-tutning ta th- writing E:ntnr ‘

Ha llk;, “Dui; ganinﬁ home fral the football game mean that you
waru going hq:- £rom tha foothall gnn:?“

'“Dai: fﬁathnll g:n- go tagithgf?“ (i.@., should it be written as -
‘one word?), He decides thet thare should be a apace batwean FOOT

and BALL, but analler than the uaual nﬂ: batveaen uardi bacausa
'thiy re tng-thir e

Eardan lnakl up lﬂd uhi:tlgl trying‘ta git'th- Eiillrchi!’!

 p§gv1§u;1y.v

’HQ lﬁak- lt th: EUIHHESS BOOK OF HﬂRLD RE ORDS with Eéryvznd Susan.

Egrdan E-lll El:y he’s Ju-t lndj a piriaé in th:k;hnp-‘af a diamond

. which he llﬁir irnsggi

‘He talks Eithiﬁizy'gbgut Elvia Pfi;lcy. they aing bita from

fgvﬁriti lﬁﬁﬁigviﬂﬂ'thk-Qbéﬂt the 1ﬁv1u THE WALL.

Z“Hiy tilehlr. lclva tha:- kid; alnni. aﬂd tilkl abaut th- nv;-

Gardnn lgqndg -] linutl: tnlking ihaut the Elrnivnl. the :gdau iné ‘

”‘ngi ;2, ‘



moviea with Gary.

- Ha aska the rssearcher if sha "amokea wezad" and talks sbout pacpla
he knowa who do.

Gary aaks the researcher if aﬁy vords atart with X. Gordon says
"“axorciat,” and he and Gary talk about that and other scary movies.

= Gordon ripa his pap-: vhile -rl-ing, pratends to cry,looks to seas
if the researcher wrote that dewn, looka for tapa, fixes the rip,
talka about hia fingerprirta on the tape.

- Gordon aays to the reasarcher, who he knows won’ t tell him how to
spell vords, “How do you apall SHARP? Just spell Re it once.“
(aaild 1n 4 pleading tone)

‘This dg;griptign , give;' -a aense of the rich perasonal,
interpersonal, and environmental context in which writing takes place
in the classrcon. When students write in a classroom, a host of
activities accompany the actual writing and form a dynaaic part of tha
literacy event. We collected data on the activities or behaviors which
accompanied the writing and defined, eatigarizgd, and analyzed them.
- From the beginning of the atudy, the field notes collacted on ‘the
Manual Observation Form (aae Appendix)  included Endid indicationas of
the apecific points in the text when varioua types of activity
occurread. The categoriesa provided a way of organizing a complex
variety of data. Nine categories were gvgntunlly settled on; these
~ encompassed virtually all of the children’s activities during writing:

1. ,Draﬂingg - any graphic deaign ngt part ﬁf thq ;gnguigi_

Intarruptiana - overt verbal or non-varbal ;ntiraetinn: HhiEh da
not seem directly related to the comaposition. Includes aolicited
1ntarrupt1nﬂ-, which are initiasted by th- :ubjggt, or unaoclicitad
interruptions. 1nitiat-d by the taacher or peara and including such
 diltrlet1ans aa bell ringing or zlaia:eaﬂ :ﬁgaatiun.

3]

3.  Rasource use ,,l cit tinnl by th- aubjiet of apalling, ideas, or
" other - feedback related to the cnnp@iitinn. Rasource use may be
'”inaﬂinate, ‘such as dictionaries, pictures, and writing on ‘
blackboarda, or hum man, such as asking someocne a quaestion about the
Hriting,A~ B o L e

i
a

i;lyﬁgrgadiﬂgg'% eilent or oral readings of any part of the Ea:palitian
initiated by the subject at any time prior to being asked to reread
by the rcaaarghar at th: end of the Hr;ting Ipilﬂdl.

'5; R-latgd talk - zanlaﬂti or conversation (other than Tesource use or
‘teacher talk) relatad to the Hriting th- lub;:zt is da;ng or th- ‘
uritiﬁg prazai- in general. : ‘

ngf‘R-viaign- ~ written changn; to thi t-xt ' of hand rit 1ng. lpil;iﬂg.
R - 3 cantant, u;ual;v indicated by -ranu:ag or cra aing aut Sl

.- Paga 13




7. Stop and think - pauses without overt language time the asubjecta
appear to be thinking sbout their composition.

8. Subvocalizing - rehearsing, sounding out, apelling out, and
aubvocalizing during the actual compoaing by the asubject. Includes
spasch, whispearing, or mouth mevements of phrases, wvords, lettara
or sacunds. :

9. Teacher involvament - interactiona between the teacher and the
subject directly related to tha child‘’a composition. Teachara’
interruptions which appear not to ba directly related to the
composition are coded under interruptiona. ,

. The friqu:ney of sach of thece bshaviora in the 2 yaara of the
study 4is illustrated in Table 1I. (All {figures are in terma of
occurrances per hundred worda and raefer to those six atudents for whom

there ia data for both yaars.)

Table I: Behaviors per 100 worda

Year 1 Ysar 11 Both Years
Ravision 8.29 11.51 10.11
Subvocalization 7.47 9.39 8.56
Interruption 5.71 5.79 5.76
Sﬁap & Think 4.36 . 6,32 . 5.47
Reaocurce Use 3.87 4.26 4.09
Related Talk 2.87 3.80 3.39
ﬁir::ding - 2.8% 3.42 3.17
Drawing - 0,02 0.33 0.20
Teacher 0.10 0.23 0.17
* Involvenant
All | SS;SQ ' éS.OS 40.91

- The £figures in Table I raepresent the nusber  9£ 'bihgfiﬁrj per
hundred  words written that the researchers were able to ‘observe and "

. code and can therefore bs sesn as a systematic but not fully exhaustive -

f ri£1ietL§n of that activity. ' Or, to put it another way, there vas at

‘leaat this much activity going on but there may have been more. ~Kaaten

(1984), one of the researchers for this study, has done - an in-depth
Page ‘14
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study of all these behaviore and thair interrelationshipa.

Theae behaviora fall into two categories: 1) active writing
behaviora, and 2)  aupportive writing behaviora. The first catagory
includes behaviors that eccur while a writer is actively engaged in
compoaing. Thia category includes (in ordar of frequency): ravision,
subvocalization, atop and think, resource use, and rersading. Theaws

kindse of bahaviora seen to ba closely related to actual text production

in that they typically occur whila the writer haa pan or pencil in
hand. Thay 4involve the prnduetian of written 1angu;gi on papar,
riading 1t. changing it ' or thinking about it.

-Tha rgaeand eat-gnfy, ;uppartivi uriting behaviors, ars thoza
behaviora that seem to raepresent a different level of engagement in the
compoaing process: the pen or pancil ia not generally in  hand, although
the more global, overall prge::s of writing ia in moat cases still in
upgratinn; This includea interruptions, ralatad talk, drawing, and
teacher . involvement. Although these bahaviar- at times signal off-task
behavior, 1in most casaa they are ralated to the overall compoaing
prucesa. Since theae bshaviors rgrily occur  in isolation f£from aach
- other, examplex of their influencea will ba best aseen as part of the

“,angaing act of writing axalplan of which will be prasented later.

_ Active Hriting Bahaviors

The actual writing of a text ia seidom uniform or continuocus.
- Inataad, writera subvocalize, reread, raviae, atop to think and also
- make use of a variety of reaources. 5 :

‘ The pracegi of HEUISIGN during fir;t draft writing hg- baen cited
by wmany writing researchera aa aignificant in the development of
vriters: (Gravea, 1983; Beach, 1976). Wa use the term raviaion to refer
to any change that the wvwriter - makes to tha text, whethar it 1; for
g:thagraphie, -yntggtig, aenantic or pragiétie purpa--g.

i Althgugh 511 thi,_ :thactlf wara nb;arVGd making ravisions
throughout the -tudy, ravisiona increasad by SBS from tha firat to the
second year. Writera varied in the frgqugney or consiatancy with which
th-y reviaad,, A number of vgriabll: wera axamined to saae {f thgy had
an effact on ‘the amount of ravision. ‘Genre, - langth of compositiona,
vhether :g;:ianl ware video taped, and wh-thgr writing was assigned or -
open ended did not seem to make a diffirine- in the- rilativ- friqu:ncyl
of raviainns. ~ :

Tha subgccta taﬂd-d ta rﬁviaa; for the most part, on the local
..text -level: that. is, they changad their handwriting and corrected their
. spalling and punctuation. Few ravisions changed the overall content or

diraction of piecesa.. Subjects revisad in difforent ways dapanding - on

. what they aseemad to valu- about Hz;tiﬂg and thjir av-zall ngdg; of the

fﬂluriting prnea:-.‘ ; co cae :

- .Anna prav;dn; many -xg-pl-- of thias :nnpl-xity. Early in th- two
- year  study. . she :hau; that ;h- knows haﬂ tn r-vi:-i* She rereads her
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writing as she writea, inserts omitted punctuation, and checks various
resources around the room for the information she needs to
conventionalize some of her invented spellingas.  She eraaes lettera she
thinka  she hasa formad 1ngpprnpr;gt:1y.~ Howaver, if  ahe gets vary
involved in her writing, she pauses only raraly, for very ahort
segnenta of time - less than five seconds. She may occasionally ask
for or look around for a apalling word, but if ahe writea it down sha
does not atop to revise if she thinka it is wErOong.

During har interviewas ashe showse that she knowa the importance of
:p-lling whan sha says it is important "’cause ynu gat to know words
when you write thea" and “so you cen read what the atory aays."™ She is
oven . consciously aware of morae sophisticated aspects of revision when
she shores vhat she needs to do when hor writing ian‘t good: “When it’a
boring you want to trade thiﬂ§! graund sao it’d bs kind of exciting™.

Whan :h: dn-- r-vii-, hau-v-r. it is usually at the. word laval 1n
order to: corract spelling, “make it neater,” include words left out,
or daelete an inappropriate word or phrasi. In one of Anna‘a  stories at
the end of the second yeer of the study - the word BOUGHT ﬁgi 'spelled
BOUTH. Mark, working across the tablae from Anna, read her story after
it vas finished and actually vent to the trouble of looking up the weord
in the dictionary for her aince thay both " knew it was misapelled but
neither knew how to correct it. Anna decided not to ehang- it. She
_ said to Mark, “This time it doesn’t matter.® - :

~ Reviaion by our subjects waa influenced by the natura and axtent
of Hriting 1nntructinn, asnss of audisnce and purposa for u:iting. ana
,thi -vgluntién uf uriting in a plrtieulir glnlirgol.

During tha atudy, nll of th- subjacta SUBVQEALIEED - at l-glt ;9:;—;

"of the time. Subvngnlizit;an refers to the rehearsing, npalliﬁg out,
“op- aounding out of portions of the text duriﬂg the act of writing. " It

. may ba ‘audibla or not, it ' can include whispering or mouth

:nv-:-nt-. Graves (1982) ias one of the few r-i-a:eh-rn who diacuas the .
_poasible significance of aubvocalization on  the evolution of text.
Although all the lgbjnet- subvocalized to some digr;i, ZORe wars

 ‘extensive subvocalizers while others subvocalized very little. - Most of
- the writers had Hriting -pi-gdji vhers no' subvocalization was ‘ablirvad

~ in  both . yeara . of the atudy," Writing = - @pisodea  vhera  more
v -uhva&nlizltian was ab;;zv-d did nnt lll! to fit nny CORmGOn p-tt-rn;.

, ' Ex--in:ﬁian of  some vid-atap-d sessions :ugg-:tg; thgt‘
aubvocalization is probably" more - axtansive than ‘can .aasily be captured:
through: ab;irvntinn. Students would aometimes work ~closely at their
. writing with heads tilted : daun., This  made it difficult for ‘anyona
.. pomitioned next to them to sse any mouth - movements. Therefore, the -
. qunntity of nubvaeali;gtian should be viewed am minimal rather. thgn as
S | Eﬁlpllti ripr---ntatipn of th- exteant of lubvaclli:atian.' ;

o All uritgr: STQP AND THINK while Hgiting. Thﬁr- are: ;any rgn-unlj
‘,nnd eireu--tnne:: that influence when and why writers pauss and app-sr
" to bn thlnking ibnut th-ir urit;ng. Int-rvigﬁ data lhauqd that ‘aome of
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our Hritera were Hﬁndnring Hhat cg‘tint thay shauld urite nixt, Hhili

lpelllﬂg. Hat a;; pauses, of gaurl-, ware ralat-ﬂ tg the ;tud:nta
thinking about their writing.

RE READIHG can ba silant or aril and rgfgrl to nubjict ;nitinttd

n£ thg eriting gpinﬁda. In hﬁth Yig:: I and II, lll ;ub;ect- wara
obasrved rareading while they were writing, which aupports tha
conclusiona of Graves and Murray (1931. p. .114) about tha importanca of
rereading during writing. Although moat subjecta ahowad an increase in
. the  incidence of obaervad rereadings in Year II, ita frequancy from
;tary to gtary follows a variable pattern rather than showing ateady

A number af ggpcet- of rggiaéing nead  to  be studied furthar. At
uhat pﬁinta in the text do iubgnchg rearaad? Is rareading realated to
the procesa of aelf-ienitaring and aelf-correcting? Perl (1980, pp.
365-366) suggeata that rereading may occur bacause of the author’a
sense of lack of clarity during the proceas of writing. This is:
similar to the stratagy of aelf-corracting in the reading proceas
(Goodman and Goodman, 1978). How does revision fit into  this ‘notion of
self-monitoring of the writing procesa? Is there a relationship
between rareading during writing and regressiona during tho process of
reading? It  seema as though tha classroom aenvironment, teacher
. .asaignmenta, and aense of audience all contribute to a writer’s
rgriadiﬁg'étfatigiéa; R : ' ' ‘ ‘

: A very 1npa§tgnt bahavior that accompanies uriting 1: the use of
'RESOURCES: ita aignificance ia diacuased by Calkina (1981) .and Kastaen:
. (1984). Resource use is the solicitation by the uritir of all kinda of.
knowladge related to the composition. Some resources arae phyaical,
such as dictianari--. piaturan. bulletin  boards or- writing foldera,
while other resources ara huaan. ‘like asking someone how to spall a
vord or where to end a gintence. Dur aubjnet; uasd g;l of th-ii.w

, Eegaurge Bli reflecta the Hr;tgr a aﬂar-nlng of how th- litnrgey'
cnnlunity can ‘be - aupportive to the production of text. It is
influenced by the - organization of thae claasroom, how  mobile the
children are _allowed to be, and the ;eEiilib;ity of materials. Thia

‘is -particularly " aevident when compering reaourc use in the two .
'fdiffar-nt .claassrcoma a£ Year II. The children in Lhé ‘pra-fourth grade
‘glgamfaon, whare raascurce uaa was’ gncaur-géd, showad a 133x 1n=rnigc in

. frequency of feanu:gg use aa comparad to : Year I (from 3.1 to 7.3  per

" hundrad worda). The .;ub;:gt; who went on to the. r-gullr £aurth grad-,ijﬁ
_where mobility and resource use wers not ‘encouragead, ghau-d a 45x

- decline in its friqugncy (from 3.3 to 1.8 per hundrad worda).

The tyéé'“nf uriting assignmant gid ﬁt affect rasource ui-; Egn- g
aubjecta tended to bae !QEQ»iKtln!i?i users of rasourcas than Bthlfi.'




Supportive Writing Behaviors

Some  bshaviora that are observaed during the composing process tend
to occur vhen the writer is not actively producing text:; that ias, when
‘the pencil is not in the writer’s hand. Yet theae behaviors ars
-~ important aspects of composing. ‘

- For example, writars frequently talk during their writing
apisodes. If subjects apoke during writing but this talk waas not.
‘ralatad to their - writing, it was coded as an INTERRUPTION.

Interruptions were defined as overt verbal or non-verbal interactions
or actiona, whether solicited by the subject or by amome other atimulus,
For example, a student aaying "It’a time to eclean up," or talking about
a movie unrelated to the writing are utterancea that are interruptionsa.

They are not directly related to the fact that a subjact ia writing,

and could happen at any time. Some interruptions do not include any

- oral language, such as vwhen subjects are distractaed by someone aentering
" the raom, the aschool bell ringing, or a kick from a clasamate, -

Soma interruptions represent a form of off-taak behavior: when
~ subjects ' talk = about what’s for lunch, diascuss a movie they saw on
- teleavision, grab a neighbor‘’s pencil, or borrow a better eraser. Thare
are times, howevar, when the offhand remark about a movie or the action
of the grabbed pencil do become part of a aubject’s writing proceas.
'On & number of occasions our young writars stop to listen to a°
.conversation of nearby atudents and in the course of liatening gat new
ideas  which theay incorporate into their ‘writing. - A number of
‘interruptions occur when subjecta stop writing their own composition to
" read  the composition of other classmates, or liaten to them reading
‘their atoriea aloud. Thease interactions contribute to writera’ concern
for audience. 'In addition, aometimes a writer interrupts his or her
‘own . writing in :order to serve as a reacurce for another writer: for.
instance, to help in:;pélling a word, supply a pencil, or respond to _an
idea. . , , A

...+ At other timea, interruptions are an avoidance of the writin
‘taak. For example, on one occaasion in - Yaar I, Dana apenda 25 minute
flipping through reference books looking at ' picturea, with no apparent
- intentien  of - uming - thoae booka . for reacurces. In  thia caae both
interruption and . resource use combine to keep  Dana from his asaigned
task of writing a atory about the Arizona atate seal. Dana ia confused
about the :ggignignt”indfdiig?:vbnginn;ng‘1t"ia long aa poasible. Dana
.- knows that aince he laakg\bu:yf:nﬂ‘,1nvalvgd; his lack of writing will
- probably go unnoticed. (Howaver, Kasten found that at least 80X of all
' behaviora . involving talk’ (reviaion, subvocalization, interruption,
__ resource use, related talk and rereading) wera directly related - to the
. writing the children were involved in.) e ‘

Ll B

L}ingiirﬁptiéﬁi may be more or lesa diaruptive of thg ‘a§irgl1;:[’

‘process of composing,: depending on the nature of the interruption.

“Also, interruptions . often ‘occur 4in conjunction with other behaviorsa,
- and’ ‘seem  to be related to the other bshaviora. ~For example, an
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ungolicited interruption like & loudrpeaker announcement sometimes
caused writera to have to reread some portion of their texts in ordar
to - reaume writing. That rereading proceas might in turn lead to a
reviaion in the text.

Some occaalons of atudent talk are directly related to the
writing. For example, “I don’t know what te write,” "What should I
write next?", and "There, I’‘m done,"” are all utterances that occur
because writing ia taking place. This language waa coded as RELATED
TALK. Related talk was defined as comments or conversation other ~than
resource uae that ia aomehow related to the fact that the aubject ia
engaged in Hr;ting; : ‘

Every subject was observed engaged in related talk in both years
but no subject was observed to bes ing:gid in relatad talk " in avery.
aingle writing episcde. Some aubjecta had more cbaerved imeidgﬂell of
raelated talk and tended to talk nmore conaistently. There are nmore
incidencas of  related talk in Year II than in Year I, partly because
the reamearchera took an increasaingly active role in interacting with
. atudenta about  their " writing aa the study went “on.. Thia cateqory
providea a good deal of information about the ;uppartive rola of peers
aa wall aa of tha adult mambars of the litargcy community  in th-
claaarcon.

Drawing woculd occasionally accompany the ‘writing process, but

erally occurred only when it waa part of the asaignaent  rather - than
becsuse a student choae apontaneocualy to draw. Often the atudenta vere
xpacted to Eaﬁplatn any artwork bafore actual writing bagan. Drguing
@ used in a number of different waya. In Ma. Caldwell’s class (Year

m [~ o \lﬂ

aa
1), atudente . were often aaagignad  to draw a picture and then write a.
atory about  the picture“ or write to deseribe the picture that they

za” In  Msa,: Pagett’s clasaroom: (Year II), atudents - were asked to
nte rprat acribblg line patternsa by firat making them into a  picture
d thé ua;ng thair érauing ta araat- a story.

‘ﬂ‘\lﬂ-ﬂ-

Althaugh érauing was nat used much by tha lubjaetl in this atudy,f

:*;ue do not minimize its aignificanea to the uriting proceas. In ath!r

‘ ,21aaaraa; settings where illuatration is ‘encouraged as part - of

" compoaition, ﬂraping plsyg a 'more 1gpargﬂﬂt :al- in th- procass

~(Si§gel 1984).

ngehgr inVQLVﬁn-nt ralating dirlgtly to the child’a . canpa-itian~
aeldom occurred. When a tegghgr and student interacted; 1t usually wvas

- coded - am . .an. interruptinn Or a_  rescurca use. In other typi;',ﬁf_”

clasarag-g uher& ongoing ennfirlncing is  an iﬂtngral -aspact of the
;1:;g:grnnn procedure thia ' zatagory would ba more useful than it was for
" ‘thia- atudy. Any’ zanfergnéiﬂg that want on in thasa ;ittingl did net
f'genggglly occur during the iizat drsit ;tagi that ve nbnuru:d.

Tha nunbe:g and intnrrelgtiﬁﬂghip; nf nb;irvabli b-haviar; that:
. .eceur during writing show the complexity. of the writing ﬁrueggg.- They
. ~alao ' provide evidence of ‘'ways' in which authors make use of: thi;‘
':»linguiatig gynten as thny c:eate nggning thraugh urittnn ;:ﬂguagi. o
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CHAPTER III
USIHG LIHGUISTIC SYSTEHE

Since writing ia a language process, vhenaver it goaa on. the
writer uses linguiatic ayatems aa the framework in which Asaning is
- expressed, An overview of what wa learned sabout these children’s use
of ayntax and of orthography {(spalling and punctuatioen) suggesta that
they use their knowledge about language in complex and sophisticatad
ways. o

From the éetnilgd analyais of these atudents” ayntax; we ara able
te make and illuatrata several statements about their use af thae
asyntactic aystem. (Goodman, 1984, pp. IV-27 f£f.)

1. Thesa 0’ ‘Odhanm ltud-nt- sahow Englilh sayntactic d-vnlapnnnt
gaipir-bli to that of other populations.

The subjacts produced 2218 T-unita over the two year  pariod.
Table II shows clauae per T-unit and word per T-unit atatistica for
ocur subjects (I.0. grade 3 and I.0. grade 4) and compares their results
vith atatistica from four other studies (Milz, 1983; O0’Donnell,
- Griffin, and Norris, 1967; Hunt, 1966, 1970; Ward reported in Milz,

. 1983).
Tabla II - T-unit Davelopment: Five Ressarch Studias

" T-unit Development: Five Reaearch Studies

TABLE Iv-17 TMLT DEVELOPAENT 1 EIVE RESEARCH STuDiEs

Ttz | e ~a'DORNEWL | - 1.0, WMt | Lo, ] wuer B
GRADE €RADE GRADE GRADE GRABE GRADE RADE
N S w A 3 | & 4 8
Loause/T-wiT | 1.1 1.ug 1.9 Ly 1. :z
i, _ 1173 158 |
1.36 __1,_;};75_ o
_ 143 a3 |
_ _ ] 118 128 __ ,
. <1 136 n
SEECT O ¥ § I Jdsa_
5.6 698 | 7.67 7.04° 85l 7.5 1L
L 7 gs | .8 B
1 7.2 7.8 o
- - 577 1 em -
I N T T |
i I R | 581 e
_ - i ';,, 8.0 ; lgn |

Far our . ;tudy. we u-d anly th- data fran gh- iix iubjnct; who
‘were in both ysars of the gztudy, =so that the comparison represents the

S SeRe childr-n ‘agragi tire. The averaga numbar of clgui-: per T-unitf‘*

'ng-'zd

,Eg%i«‘



for each subject rangesfrom 1.16 to 1.73 with a mean of 1.4 in Year I.
This mean ia higher than Hunt’s mean of 1.3 for his grade four
subjacta. In Year II. our subjecta clauaas per T-unit range from 1.28
to 1.58 with a mean of 1.43. This is somevhat higher ' than Hunt’s grade
4 subjects and similar to his grade 8 subjeacta. Clausssa per T-unit do
- not change much atatistically acroas time as tha neans between Hunt’s
fourth and eighth gradera show. However, these rasulta indicete that
our subjects are producing a slightly higher mean number of clauses per
T-unit then other fourth gradera in other atudies. -

Our third gradars have alightly lower words per T-unit than. do
-0‘Donnell’s third graders or Hunt’s fourth gradera. However, in both
yeara ' wa do have individual aubjects who produce more words per T-unit
than either 0‘’Donnell’s or Hunt’s subjacts’ meana. The nearn for our
~ students is highear than that of Ward‘a sacond gradera. Our subjects
‘produce 0.4 more words per T-unit in fourth grade than in third grade.
Viewing the Milz, Ward and "O’Donnell, Griffin, -and ' Norria - studiss;
there ia a definita developmental trend ;tnti;t;gglly froem grade to
grade. One problea in this comparison is tha variety of writing taska
used by ' tha subjects in the differsnt atudies. Only mora in- -deapth
'nnulyi;: can account for tha development and differences raflected in

. the statistics. HQHQV§r, there is no avidence hers that the uriting of

 our subjects lags  bahind that of children from other cultures in any
_1npartant WAY . - s .

Ve . tested the clause per T-unit and word per T-unit date of the
s8ix  aubjects over two yeara for significance. The growth in clauses
‘per T-unit vas significant at the .01 lavel whila wvords per T-uﬂit
Qrﬁﬂth was :ignif;gant b-yand th- !QG91 livml.

2. These gtudtntl usad pzin;ri;? daclarative, non-dialogue
‘ a-ntgng-i. but ware capable of uaing other seantence typss as well.

Teble III shows a breakdown of T-unit typea.

Table III
T-unit Tfpi-. Y:ari I and II

Year 1 Year II
Texta ’ 176 102
Tatal TQUnit; 1236 : a2
Declarative 1202 97.2x . 925  95.2x
Interrogative 29 2.3 - 39 4.0
Exclamatory ‘ i 0.1 2 0.2
Iipizativi 4 0.3 16 1.6
‘ Dialggun "84 6.8X 84 8.6%
‘Non-Dielogue " 1152 9a3.2 898  91.5

Eﬁit»ﬁi’ the T-unita pzaduccd by the aubjacta ware déeiiritiv:
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statesents, but the subjects alsc produced ‘exclamations, imperatives,
and interrogativea. In the firat year of the atudy, 97.2% of all the
T-units produced were declarstivesz, while in tha second year only 95.2x%
vare. Interrogatives, aexclamationz and 1npnrat1vas are ‘all used
inf::quintly, repreaanting about. 4x of all T-units, but - they all
increased in use from the firat to the aecond yaar. Dialogue ia also
usad to a ﬁflit!r ixtgnt in Year II than in Year I. :

3. Th-li :tudinti un:d s v;zigty of clavae t?pil.

As shown in Table 1V, wbout 72x of clauses used by the aubjects
vere main (indepandent) clausea: the remainder wera conjoined, nominal,
. and !dv-rhigl onas, auggesting that the subjects are able to create a
variaty of sentence atructures. They .are not limited to choppy,
single-clauas T-units but are able to produce the more conplex
;;;-ntinEil iligclatid with -ubardinut: clausas. o

, Tabla IV
CIi,gg Typaa: Yiarl I and II

Ha.. Yaar 1% No. Yaar Iix

Hain ; 1236 71.4x% 1015 71.8%

Conjoinad 159 9.2 102 . 7.3

Advearbial 163 9.4 160 11.3

Nominal 174 10.0 , 136 9.6
- Total 1732 1579

4.  These studenta ashoved few problams  in using . :?ntax ;

-pprgprint-ly.

A; p-rt -~ of the analyais, we flaggaed ayntactic and gqhiiigg
p:abl;nl of various type=z. T = s

COHESION prabliniv in most cases involve p:anaun,‘rnfigéntii
EK!!plii include: I R T

- Pronoun ;-firgnt - HE sﬂer AT HIH AND HE DIEQ. (Not. cliag who
‘aach HE refars ta.},
S:nanti; ‘incongruity ~ I STAYED BITH HY. FRIEHD HAY. (In a ;tary
about Saturn: with no ‘pravious Lntraduatian of May.) '~ e ,g
.. Pleture referent - THE GREEN 'FIELD STANDS FOR . , . (Refarent is =
" ‘net within the ltary hut 1n thg pietur; which the ;tudiﬂt is
,Hriting Ibgut 2 e ;

, SYHTAGTIG p:abl-n-' are thn;g 1nva;v1ﬂg lack of control of vé:igusvj
;yntaetig :gnltrugtign;i Exaiplns includae: ‘ ‘ |

 1a=k nf lub;!etiv-rb agrign-nt . S T, -
W in-ppraprint- use of pr-palitinn: = SOMETHING CAME DOWN OF THE SKY. - -
'”,;inapprapr;;ti pronoun . fern - HE for HINM . Tne o g

”f£363f;,j



MULTIPLE problems are those which involved both syntax and

. cohagion.

COMPLEXITIES were coded whenaever something sounded unusual to the
reasarchars but did not fit in the other categories. Examples include:

oral languigi forms usad in written languags - 'QUE CLASS WAS
SCARED, REAL SCARED. -
' uncommon usages -- IT WAS 50 OR 40 FEET TALL.

Nena of these érablin- occurred nft-n. and all (exceapt for a
alight incraaas in cohesion problema) decreassd from Year I to Year II.

Tabla V
Prabli- Typnn and Frnqu-ncy

Year I ‘ Y-gr II

Hulbir par ] Hulbg: pir

Nusber 1OQ words Number 1Qn Hnrdl
Coheaion 21 .23 21 .28
‘Syntax 116 1.32 73 =98
Multiple 10 .11 1 .01
. Complaxity 71 - s .81 a3z «d4
218 2,49 , 128 1.71

" Year I = 10 subjacta (8761 worda)
Year II= 6 aubjects (7483 worda)

’:Frai the analysie of syntactic use and the development of :Vﬁt-x*f

' 1” ou ;ub;-eta. gg lﬁgiﬁlt the fnllauing eaﬂﬁluiign--

Thl iuh;g:t; are Hr;t-g- of Engli;h. . All the ltrQEtui-i th-y uae li

are’ pirt of Engliih lyntax. They use all the major. ayntactic patterna

<. of  .English, as wall as meany pstterna that are less frequent. : They

«Lhunieally control . ‘these - pettarna from. the bigiﬂning aof third gradas.

Over the two  year pgriad ‘their sentences tend to become lnng-r and more

%ﬂ‘enaplix and thgy ‘use a larger percetage of éipnnd-nt clauscs.  These
" results are: :ululgtiv- for all storiea and for all subjects eanbin-d. Sl

" aven though . there ia wide varistion 'on a atory-by-atory or

- child-by-child basia.

ﬂrthggrﬁphy

——— -

Th: students’ usa of nrthagraphy was examined thraugh analysias af“*
p lling. punetuatign. :gpitalizatign and 1-tt-r formation. S
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Our subjects used 17,026 worda in 278 atories over the two-year
-peariod of the atudy. Of those worda, 14,578, or 85.6x, wvere spellaed
conventionally. Tha data base therefore includes 2,448 invented
spellings (14.4Xx of the words). Comparisona betwaen Yeara I and II will
be made primarily on the basia of the aix children for whom we have two
 yaara of data. ' ‘ ‘

)  Batwaen years I and II, all of tha children axcept for Elaine
ahowed an  increase in percentage of conventional apelling. (In
Elaine’s case, thia may be related to a decision on her part to put
less emphasis on trying to spall corractly.) For the six children as a
- wholae, conventional spelling represented 84.6X of all worde in Year I
and 87.6X in Yesr II. Tha increasa, though small, is significant bayond
~ the .0001 lavel.

High”aﬂd'Lau Frequency Worda

There are 1,179 different uard:(ﬁ-gd over the two-year pariod.
The 26 words of highest fraquency make up only 2.2X% of the different
.words used, but are used 9,475 timea and thua make up 43.9% of the

“total number of words used. These 26 vords are apelled conventionally
. 97.5% of . the time ovear both years, and - this lavel of control waa

sinilar during both years. (In Year I, tha 25 nmoat frequent words were -

spelled conventionally 96.9% of the time; in - Year II, the percentage -

; ‘ia:‘th;t"yigr’-izaﬂpaatifraqu;nt;ﬁérdg,ﬂag 97.3%.) Thia auggasts that
these children entered third grade already controlling the spelling of
‘the most common words in their written language. BRI '

e R Rt SR o

H
i

..~ In contrest, ' of the 692 words used only once over the two-year
periocd (which make up 58.7% of the different worda used but only 4.1%
. of the total. words), there are 310 -invented / apallings, or 44.8x.
“Another way of atating this is that 310 invented spellings, (13X of tha
total) occured on 4% of words used, while only-185 inventad ‘spellinga
(or 7.6% of the total) oeccurrad on_vorda -making up 43.9% of all text.
The very . low-frequency words were 18 times as likely to have invanted

‘spellings as the high-frequency ches.

SR Thiii\fiiultl'ifigv'éi'éa;fiip not unexpected. It makes ;gﬁ:g thg£,
; éhildgin”lgljnarj likely to know how to spell words that ° they uae more
fraquently -and that they won’t know how to spell words thet they"

‘haven’t. used before. If childen are continuing to grow as writers and
to explore nevw topics using new vocabulary, they. ' will continue. to have '

@ certain percentage of invented spellings. A child who always spells
. perfectly is likely to be aichild who is not using new words or taking -

. very many riska. -
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: TaELAVVIV shows the 26 words which were used 100 or lér- ti:-;
zanv-ntianally or 1ﬁvint-d and thn p-rEQnt af :gnvnntianﬁlity fnr each.

Table VI
High Fraqunnﬁy ngﬂi. Y-arl I and II
Ganv;ns Percant
Frcqutney tiunil Invgntid Cnnv:ntianal

the 1,227 1223 4
and €86 &79 7 958.98
I 594 594 0 100.00
to 585 581 2 99.32
a 479 478 1 99,79
was 478 475 3 99.37
he 311 309 2 99.36
went 267 248 19 92.88
ve 240 240 0 100.00
it 238 227 i1 - 95.38
in 211 211 0 100.00
one 199 197 2 98.99
than 195 1as 9 95.38
day 192 191 1 99.48
they 180 163 17 90.56
is 149 148 1 99,33
aaid 149 110 as 73.83
got 147 136 11 92,52
Ay 147 147 0 100.00
when 125 116 9 92.80
hia 123 113 10 91.a7
of 119 - 111 8 93.28
on 116 114 2 98.28
aha 110 109 1 99.09
thars 108 91 17 84.26
but 100 91 9 91.00
Tﬁtll 7475 7288 185 97.50

"The 2, 448 invintgd gpnllingl produced by the children during the:
two. yeara ‘of - the atudy are & rich deta baae for axploring children’s
o use - of | linguigtié aystema ‘in uaing tha orthography of English. A
: ditailgg analynil of all thae invented apallings vwill ba tha subjact of
furthir work uith this data base (Hild-, farthean;ng)_ For the purpoaes
. of’ thia rapart aesveral pattgrnl of - davclﬁpignt that have ' emerged from
jfthi data’ uill bi dllcr;bnd and - exemplified. It should be noted :that’
g*“-xalplan are ' given: ta 1llunt:at- a. particular  feature but ‘not to
" suggest that any ‘single’ inventad apalling hes a single eau:..i 'Invented
_aﬁﬁllingg ‘are - the rasult of many ;inguiitic ayatans Lntiracting at




Initial Letters

Part of ‘learning how to  spell involvesa learning about the
raelationshipa betwaean phonological patterns and orthographic patterna:
~that is, how different sound saquances are  spelled. Looking at how
successful childran are at spalling the initial sounds of words gives a

sense of how much control they have of this aspsct of apelling, since
the . baginning letter of a wvord ia moat 1likely to hava a rilativeiy
claar-cut rnlitieﬁihip to the eazrinpénding phoneme. Out of the 17,026
‘words written by our subjecta, only 153, or 0.8%, did not begin @ with
the correct initial letter. In Year I, there wera 97 such cases, or
1.1% of all words written: that year, while in Year II they had dropped
to 56, or O. 7% of all words. Sevtnty-iight of the 153 apallinga ¢(51.0%)
occurred on vwords beginning with vowels, altheugh only 24x of all words
used bagan with vowela. This reflacta the fact that consonant phonerea
~ara much more regular in their spelling than are vowel phonenes. Thia

data shows that these third- and fourth-graders clearly control initial

latter :pglliﬂg almoat pg:fictly! i.ooking at a few exanplea

illustrates that even when thay don’t spell initial letters
conventionally, they are often making plausible rather than random
‘decisiona about what letter to use firat. (In these and other
‘!Hliﬁlﬂl. 1nvgnt§d apallingn are lintiﬂ firat) ‘

naliﬁ;tlgl-ggt k gest/just

roma/arma nifa/knife
*;pringlbring know/no
ith!hﬂu

The beginn;ng vowal sound in ALMOST is uaually apelled with an A beforae
Ly but -im ecloser in moat American dialects to the aound uaually
.reprii-nt-d by 0O in worda such as log and loss. The R at the beginning
-of “ARMS may be repressnting the name f the letter rather than juat tha
‘the consonant phnﬁali it -usuvally stands for (cf. Read, 1975). P (in.
- PRING) i= rilat:d both phan-tieally and graphically to B. ' WHO bagins
with the  same phann::; as HOW, :antgins the same letters, has a rclgtad,
maaning, and - ‘both often occur in ~initial sentence poaitiona 'and ' as
,quintian nlrkir-. " When G occurs before E. (GEST), - it ia proncunced the
sane . as “In NIFE: and KNOW,  a silent letter ia baing -dropped . or
addid, iach unrd following the pattern the uth-r one should hava. IKHGH

‘1: illa, of course, a hanaphann, of “no.")

. Rav:riali

_" Our ‘data includea ‘--v-ral ;nvnnt-d ;pqlling:~ whare tha u:d:r of
two or more lettera is changed. Theae reverasals may be ocna slement of
~invented spellings that differ from the conventional ones in other ways
 ‘;: wgll -but uftin th-y ar- th- only invented f-aturi of a ;pilling. ‘

ba-lhllllbaaihall o niadliaid
frinidilfrinnd: upﬂn!upan

It l--n- that 1n th-:- cases th- ehild ha- a gned sense af tha lﬂttltl' o

“in n uord but did ﬁat fully contrul thi ;arial ardiri
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Consonants and Long Vowala

~Two kinda of orthographic patterns that are leass fully controlled
by third and fourth graders are consonant gemination (doubling) and
long vowel spelling. In both cases, tha pattern is a complex one that
‘muat be learned gradually thraugh expsrience with reading and writing.
- There ia no aimple rule that ‘tells when a consonant ahould be doublaed
or how a particular long vowal ahould ba aspalled. The children have
. invented apellings that go in both directions. They sometimes use a
 single conacnant or vowel where two ere neadad: '

'atagkgdlgttg;k-d dreming/dreaming
hamer /hazmner matt/naat
praty/pretty ral/real

They also, although leas frequently, do the raeveraa:

hisa/hia sowa/ao
eett/meat truy/try
untill/until

Hnrphenie Affixil

Another 1npartant araa of orthographic development at this age 1ia
tha spelling of morphemic affixes like ED and ING. The child must
learn to  abatract theasa common ‘morphamic slements ' from Harda where
their rapr&sentgtian differa phnnglagically. and than learn: tha
orthographic ‘patterna for attaching these affixea to words. In our
. subjects, we aee invented spellinga of various types related to  these
affixea: ‘ : S

" Phonetic Spellings
bu:ﬂtlbéuné-d
" calld/called
,apeﬁdlapﬁhid
Linitad cantal of arthagraphic pntt-rn: for adding nffi:l;.

ggryedlca:riéd ‘ fraszeing/freezing
Ehgaa;nglehgging hgpidlhéppid

D vergen alizing affixa; to words thnt ﬂeﬂ‘t hava thea:

: playinglplain
raﬂadlrgund -;ad!;aid

:“?Enal w
SR Anathﬁr inpartant pgttarﬂ af invantad ipall;ngl that we gbiirv-df
“’fr:qunntly in  our subjecta was the use of one real word for . anothar.

’VThird- gnﬂ fnurth-gradar; have a cansiﬂ-rnhlg ‘and 1n=ri-:iﬁg vucghulary e
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 of words whose spelling they control; when one word iam subatituted for
another it may bs aither an attampt to have a apelling that looka like
a real word or & writing =miacue (intending one wvord while writing
another). In the case of homophones, there is, of courss, likely to be
a phonetic influsence aa well:

herd/heard ' priasa/prize
no/know to/too (thia occura 35 timea)
’niid!naéi ‘

But evan mora of theae apellinga involve worda that are similar
phonatically but not identicael:

bakiihggk‘ quitas/quit
cake/chasa turk/truck
pound/pond

PEﬂEtﬂ!ﬁiEﬂ!fliltld

; The subjecta also have invented spellings where they uae or fail
to use punctuation features like apostrophesa, spaces, and hyphena.
Writing a single. word (usually & ecompound)  ss two words and vice

‘varsa iz a related pnttirn. -Examplaa includea: ' B ‘

alot/a lot bu’t/but
a nother/another cant/can’t
. bird’a/birds cup-cakes/cupcakea
Punctuatian

Our -ub;ggti had 2, esi puﬂctultian ﬂppartunitigg (i.a: placea -

. whare thay either used punetuntian or should have) av-r the two-year
pericd. : In 1,457 of those inatances, or 50.7%, . puunetuatian vas used
:nnVintianglly. Our ;ub:acti thus eantrnl punctuation tﬁ a  far li:;i:
axtant than they do spelling. :

: ‘All- 6 aubjects who were part of the ;tudy fa: two yaars showad an
" increass in p-r::ntagi of -conventional punctuation from Year I to Year
II. ‘Across  all aix. children, ' conventional pungtugtiéﬂ increased froa

42.7% in Yaar I to 57.5% in Year II. The nignifienncn gf the 1nerig:;‘

ff,ua; found to be well bnyand the .0001 level.
“The prlngry IRason thgt parcentage of :anvuntiona; punctuatian,' 

’1nércg;id from Year I to Year II was that omissions die:ian-d
dtinaticglly, as shown 1n Tah;- VII. R
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Tabla VII
Punctuatian Egtigariul. Yiarn I and II {(5ix Suhjicth

CanVint;angl Oaittad Insertad Substituted Total

Yaar I 450 520 55 28 1,053
42;781" 49.4x 5.2% 2.7%

Year II 783 479 66 33 1,361
57.5% a5.2x%x 4.8% 2.4% ‘

In ?-ar I, punctuation was omitted niarly half the time, while in Ysar
II omiasiona dropped to a bit more then a third of the total. The
tabla also shaoawsa the numbsrs and ﬁircﬁntnga- of punctuation marks
inserted in inappropriate places and thoae that were aubstituted
1nappzepriat-1y such aa a. pgriad for a queation mark. Insertions and
aubatitutions were never -numerous to bagin with. Although they did
~d1-1nigh thay diﬂ nat affiet the overall percantages very much.

; There Ware appﬁrtunitii- for  uae nf 7 difi-:-nt typas of
punctuation marka during the two-yesr pericd. Thair pitti:n- of uae
are pziiint-d in Table VIII, grrnng-d in ordsr of frequency.

T!blg VIII

Yaar I Yeaar II
Ko. X No. x
Pariod - . ‘ 781 72.2% 936 67.1%
Comma , 125 11.6% 217 15.6%
Quotetion Mark 137 12.7x 184 13.2x
Question Mark - 26 2.4% 43 3.1x
E321aigti§n~ﬁirk 5 0.5% 11 0.8%x
Cnlnn ' e | 0.3% - | 0.2%
4

\“',Sg. = f”ib: .of appﬁrtgnitiii
"% = percant of total

(Th: totals of all pun:tuntiaﬂ types add up to morae than the 5_,7

 totals in Table VII above since substitutions ari counted under both '
‘the ixpactad and ‘obsarved pun:tuatiaﬂ typip !.g. as ' both a: p-riad and au
‘Comma . agpﬁrtunity.,u. ; ‘

S “In - bath y-ar-. pirinﬂi :aﬂi up more than  two-thirds of all
~ punctuation’ ‘opportunities, but in Year II ths -ubj-eti were using an

,incr-aiing nu-bir of  teaxt atructurss which required pun:tuatiﬁn :athir_""

‘ than pgriadaiv Thny al-a showed incr-giing Eantrgl nv-t most typ-: of
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punctuation, as Table IX indicatas:

Table IX

Yaar 1 Yaar I1
Pariod 52.1x 71.4%
Conna 16.0x 23.5%
Quotation mark 9.5% : 18.5x
Quastion mark 11.5% 55.8%
Exclamation mark 80.0x% 54.6%x
Colon 0% : O0x
Samicolon 0% ox

; Four of the five punctustion typas used mosat frequently increased .
in conventionality of uae from Year I to Year 1II. " Since pariods
accounted for nearly 70% of all punctuation opportunities, the overall
increase in convantionality was largely due to increaaing contrel of
' perieda, The only punctuation type that went down in conventionality
was the exclamation point, which is perhaps mora open to interpretation
in its use then some of the others. S S .

- It should be noted that the incressing contrel of punctuation -
indicated by our data took place largely in the absence of forsal
- instruction in its use. However, all teechers discussed punctuation as
" necessary, with individuals in conferences or with the whola ciass. -

Punctuation ia clearly an important area of growth in the third and
fourth grade for thesae subjects. ' o ‘ : o

" Capitalization

.- Our .6 ea:g.vjtudy‘-nbj-eti had a total of 600 eapitgliiétian

problems;, or 10.05 per hundred worda, during Year I. This vent down to
'455, or 6.08 per hundred words, during Yeer II. (The two-year - total:

~for. all 10 subjects is 1,321, or 7.76 per hundred words.) The 6
© sub)ects, - therafore, went from having = approximately one capitalization
1ipra51§-'iv-:y 10 vords to having only one avery 17 words. Although the
' 6 subjects varied quite a bit, - they all showed a decrease in number of

' capitalization problems. ST S DI TE

. InVYear I, 398, or 66.3x of the total, represent failure- to
- capitalize letters that required capitalization, wvhile the remainder -

-, are  inappropriate capitalizations. - In Year - II, ' 371, - or ‘81.5%,
- repreasent’  failure ° to  capitalize. - Much of the decrease  in

‘capitalization problems - was due  to fewer occurences of ingppfapg;éﬂi':f*

.. capitalization (from 3.4 to 1.1 occasions per hundred words).

v ,fcgﬁitaliiiﬁiéﬁy problems - are often a result of “failing to -ith-gi
punctuate or capitalize at sentence  boundsries but also include failure:

;{5£§7'§§P1t§li2§} atory titles End: §f§plE’k,ﬂﬁHﬂi.,u§l vell as  many
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idiosyncratic capitalizations of nouns and othar worda.
Lattar Formation

, Latter formation problems are minimal for all subjects. Thare
wara 60, 624 lettera produced, with 200 latter formation problama (0.3x
of all latters) ovar the two ysar period. All but two of the probleas
can ba categorized as being of two major typas: cursive formation of
spacific lettera and rivir;nli of spacific latters. Fifty-nine of the.
problans involve reversal of lowar-case manuscript B and D; the littarl‘
cau-ing lglt ‘cursiva problems were lower-casa M and U,

Thc:- :i;ultl and furthlf'&ﬂjl?Sii'Ehi&h'ﬁll :anduet-d on the data
suggesat somre concluaions concerning reveraala. Revarsal problens are
axtremely infraquant. None of the reversal problems occurs
eaniisﬁintly .over time; that is, no aubject ravarsas all ravaraible
letters nor doea any one subject raverse any one letter on. all
occasions. The percentage of reversals in this data is evan lillln:
then deta raported in other litaraturae (Frith, 1971). MNost resesrch on
raverasals has bean done on reading and - writing or . copying of individual
farni. lnttn:l. or words out of the context of text. The smaller
‘number “of raeversala produced by our subjacta  and reportad (for
:lgding) in niscue analysis ressarch (Goodman and Goodman, 1978) aay be
-due 'to  the context of tha latter within a wuritten text, atrongly
. suggesting = that ‘context has an influenca . on tha production of
‘revarsala; 1i.e., that  letter orientation is nore praedictable in
contaxt.
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CHAPTER IV
THE CREATION OF MEANING

The creation of meaning by young wuriters involves complax
interactions of intention, contant, and fora. Looking in dapth at four
of the children in the atudy - Gordon, Anna, Vincent, and Elaine - will
illustrate the variety of. gra:ilill that go on as writera make
d-eigian; about eﬁntint :nd f@rig

Any writing aepisode raflects the level of involvament and
ovnerahip that the aeuthor is aexperiencing at the time. Two
descriptions of Anna at. work show how involvement can range from
minimal to intaense. . In Jlnulr? of the firat year of the atudy, two
pieces, THE STATE BIRD and THE STATE SEAL, wera part of & unit on ' the
atata of Arizona plgnnid by Mas. Howard to emphesize reasarch writing.
Each student was required to do some reading in referanca materials
@bout Arizona and to then write saeparate axpository pieces sbout  the
state flag, bird, sggl. trii and flower. After raading the materials
the children vere to write about one of the topica 1n thiir own uard-.
and thin illuatrate th-iz Hriting.

. Ann- : T-xt = J;nulr¥. Yaar 1

The :tltl bird fives In the

prl:hlg enall (1 X34 .
The cactus wran is the ;Elte bira.ef . Arl::n; f v
He i3 white and spotted .
He is sis0 bisck « o
Hi IIEI lnseet; and wead :Ieﬂ: .'

_ Fiald nﬁt;l fral Anna‘s plece ‘un th! atate bird 1nd;=gt! that -hg.;_v
. ia nat inveating much of herself in this piece: Anna copias qgit; a lot -

. of _information - from the rescurce n-tifigL rather than g-n-:ating it
‘ hiEII1f- . Sha -p-nd- little: til- on the piece and then . saparates

‘ihlrlllf tatllly from th- -diting prﬁE-ll by taking the pinec to Ha. Nf
Manuael, the: Elinlraan aide, to edit. While - tha correctiona are ‘bnlng,,f[

‘made  sha dani: ‘around luinging her !fil, tgtglly uninvolvad in’ thif‘;‘
) idlting prae-ii. ‘She then g-t;’ new  papar ;nd‘:-Hr;t-;;bineargorgt;ng‘&f



the changes Ma. Manueal haa made an the first draft.

Field notesa from another piece, on the =atate seal, again ahow
Anna‘s lack of involvement. When the writing caenter b-gin-, Anna has
already begun the piece and has complated the firat asentence: She
raraads that firat sentence aloud and then says to the reasarcher, "]
don‘t know what to write.” She talka to her saatmates, wiggles around,
playa with papers in her £folder, and then reads tha text from the
refarence material on the atate seal. When ahe tries to read her
finiahed piece aloud to the reaearcher, she has difficulty with nany of
thn worda that have been copied from the refsrencae msterials. ,

bl

Another p;lei, TUCSDH, written the naxt year, ia the langnit and
aost sophisticated pieca Anna wrote ovar the two yaars of the study.
The day beforae ahe vwrote tha piecea, two of the reasssrchera who had
.worked on the writing prajict all year picked up Anna and the other
. ¢hildren ‘in the study and brought ' thea to Tucaon fo. an gvernight
visit. Anna could hardly wait to write her atory. She aat down
quickly, got her. ur;tiﬁg materials together and’ uratt thia account of
her adventure:

Anna’s Text - April, Year II

Tucson

One day I went to Tucson to stay With some pecple .

We went to tne Plianetarium and then to the nuseum of AP 1ZORAE .
Then we Wwent to the arcade .

We had lots of fun »

After that Wwe dent to Miss V nouse to put our ;laﬁngs ana
"sleeping bagds away »

Then we wWwent to Miss K. - nouse to nave tné cCOOKOUL .

H - and G :oand V.., ana D . -z Ware sWamming aiready .

After' M :I  was cooking ‘the hot dogs

Then we ate .
After that we nad ige cream for dessert .

-Then me ana Aiss ¢ - ana £ - ang - Wwent to the Tucson Hall .
-We went on tne escalator and looked at the recards and cloctnes
and Alss V : bougnt herself something .

Then we went to the YHCA to SWim »
We stoppeg suimmlng at 9100 . . ) . )
Then We wWent back ta Hiss v .o hiouse and had cereal with Oaninds

Thgn We watened [ little tsvs dand then ment to bed .

In the morning we got ready and had cereal WItn bDananas ang stra-aerrlgs
and milK angd donuts . . X

We went to go peck up those M PR 2 - s V- .or b . #RnQ A15§
K Lo : .

We met them at the University

and then we came to ;chnai .

Tﬁi End -~ -

Lo 'Anna didn linit hlriilf to eanily spalled Hard:. she kept. all
the aevents in their. correct order, and she included details of what she.
~had -to eat.  This. :a-paiing activity was a delight to observe. She
”ltgppld nnly acca!ianally to confirm a d-tlil with the r-iilrch-r. She '
‘ugii‘d:1v1n by her  message and the ni;d tg communicate it - with the -
 ath-r= in her room. It zeexed that tilling lbaut her trip was. almoat as
‘much’ 'fun' as  being - thaere, fun that - _waa not  daunted ' by necessary
_revisions and r-rigdingi. In th;: :a:l, Anna 8 1nvn1v-§-nt was highx;‘
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because of her interest in the topic, but involvement alsc appeared to
ba a result of social and interactional factors which were ‘tangential
to interest in the writing itself. ,

The influence of social and interactional factors on paraonal
involvement in writing is also suggested by Elaine‘’s writing of a long
story about the rodeo wearly in the atudy. This story ia Elaine’s
second longest for the year (104 words). However, the researcher
cbsarved that the length was related to Elaine’s attempts to intaeract
with and impreas the researcher rather than to a particular interaest in
the topic. ' The firat few times we worked with Elaine, we were using a
version of the manual obaervation fora whera we numbered each word the
child used; she was very avare of this and vaa thrilled vwhen har word
count was high, particularly if it was ovar 100. When the novalty of
being observed had faded a 1ittle, her story length dropped off to

~around 30 words moat days, which was more typical of her writing before
‘the study began. ' : ‘ : :

. Although involvement is only one factor affecting how a piece of
writing eventuaily turns out and is not alvaya directly reflected in a
piece’s quality, in the long run a writer who is intereated in what he

'or she is doing is going to be mora auccessful in craating asaning.
. Elaine’s growth as a writer during the first year of the atudy, which.
- was characterized by a gradually increasing ownerahip of the proceass,
rakea this point particularly clear.  Early in the year . her focus
tended to be on. meeting the teacher’s expectations and on aurface
¢ festures like spelling. When she waa not particularly interestad in a
_ topic, which was often, ahe seemed to write juat to f1l1l up space and
_ produced ‘uninteresting, disjointed = stories. Sometime around ' the
~tall-tale and legend units that the claasa did in Fabruary, ' thia focua
bagan to ' shift, as evidenced both by Elaine’s greater involvement in
_her writing and in the  more coherent nature - of her ' atories. - Although
7thil‘*éh:ng-‘ b§§In; when she was vorking in' .genrea that ahe found
intereating, - by the end of the year she was able to take any topic and
use it as a jumping-off point for a highly personal narrative; ahe had

'~ come a long Hiy;;n;tjking‘Eéntral7§£,éﬁ*gsiignqd topic.

: - The length of Elaine’a storiea alac reflected her involvenant and
~how she conceived of the writing process. As mentioned _above,  at the
‘baginning ' of the study she vas very axcited about being observed and
. tried to please and imprass the researchers by writing as wmuch aa:
_possible. As she got more involved in the crestion of mesning, her

. atories got  shorter aince they  involved nmore  thinking. Finally,
tovards the end of the year, her incressed confidence and control made
it possible for her to concantrate enough to write much more in the

. same length of time. : o I o SR

~~ Another influence on how meaning is created is the writer’s balief
- systems about what the process is all about and how it works. ' Most of
7! the 'time, ‘these young writers werae not able to articulate very
~ mophisticated notions sbout how the process works. To Gordon, writing
. i8 & fairly straightforvard, uncomplicsted natter: "I just sit there,
. and then I think and then I write it." = This im reflected in hias
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composing behavior; he naver agonized over what to write about but just
plunged right in. Similarly, Anna describad what she did but without a
conscious sense cf how ahe did it:

Anna: First I look at the picturea on the board and aee what I’m
going to write about., Then I start writing about that picture.

'Reseercher: What do you do when you went to end it?

Anna: I juat put an gnding. like put "The End"” or something.
"Iathing in what ahe aaid had anything to do with creating atories that
made asenae, yet that is vhat wea most important to Anna.

These examples of how the children talked about the writing
procass suggeat that auch of their knowledge about that procass may be
- unexamined: what they can do outstrips what ‘thay can articulate. Some
development is apparent over time. For inatance, Gordon, in the ascond
year - of thae atudy, ashowed that  he was beginning to. take a alightly
broader parspective on sach piece of writing. In Octobar,. he described
‘the way he bagins a atory as, "Sometimes I alvays put ‘one day’"; to
‘and ‘a atory, I put a period...and if I den’t ‘feel like writing any
~more I can just write “the ending’". By April he said that the firat
- thing he does ia to think of a title, and that the laat thing he does .
is to “"read it over and mea if it makes sensa.” These comments don’t

- necessarily reflect a change in his actual bahavior, but they do
- suggeat that he may have bagun thinking of a story mors holiatically
~and lesa aa & linear atring. S ' :

Topic Choice and Davelopment

i W S e SRR D S S G S S

Eﬁrdpn; in an interview, = suggesated that a writer‘s 'thij!! may be

. influenced by the scope of hia or her world and interests. When asked

'if he’ll write different kinds of atories when he’s older (in aixth
grade), ha said he’ll write sbout buildings and akyscraepera then, and -
that when he was in firat grade he wrote about sheep and plants. When .

.. asked vhat he writes about currently, he replied "interesting stuff",

. _The - scope of the *interesting atuff"” found in these children’s’
writings reflects the scope of their lives and culture. Bird .€1984)
~has  looked at ' such  information in thase children’s compoaitions in

_ great depth. First of  all, they sometimes wrote about topics that are (» 

~ spacifically identifiable as being part of Papago culturae. A rodeo and
 ,Eifn1V§l,8f? major annual avents in the. Papago community and many of
the children wrote about them, as Gordon did in this atery:



Gordon‘a Tex!. = November, Yoar II

One day when [ was at Eﬁn rodec a man Was gdinﬁ a bull
It was s big bull .

Then the oxn fell off .

"Then the buill was trying to kill the rider

but the man jumped on the fence as fast as he ceuld .
Then the clowns cama out to chase the buli away .

: ‘These stories sometimes deacribed eventa the children  had
exparianced directly; in other cases thay drew on th§~a:gl;g:rrgtLVi )
tradition of Papagc culture, as in Dana’s legend about the wolf and the
aagle: " " . : S

" Dana‘s Tiit‘ "January, Yaar 1T

. spago Legenas .
E Mﬁg_ﬁ@‘,_&% Zﬁﬁf&.i.“sé?n- day my yrandfzther tola. me 2 leyena .
E Wwas sbout . a eagle . - .
: M%mﬁ*‘gfhn cagle had a baby blrd S L
#ﬂmq@gﬁg}r*ﬁﬂﬁéjg The badby oird looked cute .
The mother one# day haag to uo get some fooag rar ner nagy .
W#J“‘*Ma“é When the mother feturnd her bDaby mas gone . ‘ :
) ﬁﬁg@ég&g E@éﬁ*‘ m&f,ﬁé?sﬂuA wal f had taken her baby bird »
: '3 g She fooked all over for ner olrd ana.couldnit find her . :
-mg"‘gf"’g"m;é“ﬁ'&# Then one day she found out that wolf nac her baby wnd was Join

: &M&-&-&;ﬁ ;- to cook her baby . -
Lol e bt L .'s_ - Before wolf could cook her baby the esgle poappeaq aut .  E

fn;; had ‘In argunent over the baby oDifg »

Tk/;ﬂ‘pc. e, %?;{;}p" £wwa Then they startea flghting
55 g % Q:.:(HE’ Eagle won the fight .

S0 eagie got her baby and went .

__L&sst’gé . X A, When they 9ot nowe they ste 5 fat woras .
&ég{&' ' ?i"g s R !
ﬂa&*s@q{“ i J;m




- Vincent, who usuelly waz uninterested in classroom writing topica
and vrote only with raluctance, had ona of hia best expariances with
writing vwhen he had a chanca to uae it to axplora an. aspact of his
cultura that meant a great deal to hin. During February of the second
year of the atudy, his class wvas writing atoriea about the Scuthwast
for an area writing conferance. Vincent, proud and avara of hia Papago
cultur-, found something he carad to write about. For saveral ui-kl,
his writing bacamae daeply peracnal and avan anotional. It waa at this
point,: in several ‘long dialogues with one of tha researchars, that
V;n;qnt exprasssd his deap-falt desire to bacome a medicina man for hia
tribe Hh-n he grlv up, telling about viasits to his home by medicine

, Fiild n@tgl from th: pirind whan Vincent wvaa ﬁriting this pi-:-
~ suggeat how the process ‘of meaning creation involvea not just knowing
‘what you went to say but also deciding how to organize your thoughts
into _written farn.: Vincent had prepared for tha assignment by talking -
with his family and other tribal menbars. He saterted writing (WHEN I
s'GEﬁH' UP I'WANT TO BE A MEDICINE MAN) - 'but then appaared stuck. “I‘m

‘“tzying to: thiﬂk how to make it into a 'atory," Vincent - said sloud. He

' changes? one letter and then said "“I don’t know what alse to write.“

" The = ressarcher suggested that Vincent could  write about some of the
thing; that he had discussnd with his mother. ' Vincent ansverad, “But I
don’t  know how to make it into +the " story,* and then decided to begin
' all over ‘ again. Another ona of his commenta asuggasts an intereating
rg;atianihip betwaan eultuzi and audience. Since tha piece wvas baing

" written for - a Young Authors’ conferance, the ‘researcher brought up

VV;nennt’ intended ~audience. She. suggestad that many piﬁpli might not -
know . about ‘madicine men, and that he could write to inform hia
‘Qudlinﬁlam' He replied, "But who wouldn’t knew about madicine "men?,"

.-ugg--ting thet his concept of audience does not ‘yat inéludg 4 asenac nf,f

' _those - whose cultural and knuwlndg- base differ from hia own. In the -
and, hia piece. -raflects both what' he had learned from others about
bacoming a medicine man and his own feelings about it; the creation nf
n-gning hir- ;:rvnl both -xpalitnry and ixp:-lniVQ purpn--;.,

Bome day I would lis'e to become a
medicine man just like some of my
yum‘:les 2re. I wish I was ane right
- now, But f ha\re to - know a lot of
‘stuff before I ean become a medicine
man. I have to knew hew to sing in
} Pspsgn and knew how .to talk to the
; ghosts and know when they are coming
and when.they are here. ' Only if I
knew how to became a medicine .man.,
The End,

1 P;gg.i?—“
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Vincent’s Text - February, Yaa

- One might sasume that for Papago children to write about their culture
would mean primarily writing about legenda, the ‘ damart, and other
aspects of their Native American culture. But their culture .also
includes Pac-Man, Peanuts, and Pink Fioyd, all the elements of a more
ganeral North Americen third and fourth-grade culture. It is only to
~the outaider that these two sets of influencer are &0 aeparate; for
children, their culture is for the most part a seanlesa whole. ‘

These children therefore also have images and ideas from popular
culture in their mental atorehouse, and write ‘piecea raflecting ' and
reconbining them.  Gordon‘’s astory about Pac-Man is one of nany that
vare written by the children when the Pac-Man telaviaion program had
juat -bagun. S - : o ‘

Gordon’s Text - October, Year IT

S




Pac Man Is eating the ghost .

Baby Pac Man is helping Pac Man «

The ghosts are saying 5 " Help us ¥

Tne other ghest is saying » " I canft . »

Mrz. Pac Han Is looking for Baby Fac Man .

The sun is burning the tree .

The tree Is saying » " Duen o

The next day Pac Han took Baby Pac Man for a walk in the park «
Then the ghosts were chasing Pac Man ana Baby Pac Man .

But Pac Man and Baby Pac Man ate the ghosts up -

) Young writera also create meaning out of the classroom cultura
which aurrounda them, a culture which includes not only inatruction but
children‘a literaturs and other phyaical rasources, as wvall as thas
other children in the classroon. When the atudents wveras writing on
topics of their own choice, a story idea thought up by one atudent
would often be picked up by others sitting nearby and occasionally by
the whole classrcom, so that there was sometimes & whole apate of
‘stories about the desert or E.T. M a wide variety of atimuli are
available in the classroom, children will pick  up on possible story
alements and rework them in their own ways, as Gordon did with a Paul
Bunyan story. He decided he was going to draw and write about Paul
Bunyan baing scared by a . mouse. This Paul Bunyan story was differant
from the traditionsl ones; he’s not a giant logger but a men in jeans
and a baseball shirt who gets scared by a mouse. Gordon‘’a teacher
‘'mentioned that tha part about the mouse nay have come from a atory they
raad as a claas, but that the baseball part was original. Gordon liked
this atory a lot, becauaa of the humor of the hair flying up.

‘Gordon’s Text & Pictura - February, Year II

Lo

One aay wnen Paul Bunysn was golay to play baseball » ne forjot ta
comb his nalr , : o o -

Then Paul 3unyan went back ana combed his hatr .

Then Paul dunyan went back to play oaseball . :

~But wnen Paul ‘3unyan was walking to tne baseball field s he suw
@ mouse , : .

and Paul -Bunyan's nalr flew Up In the air , -

And Paul Bunyan ran nome

and he never combed nis nailr .

... Another important source of what children dacide to write about is
" their own iﬂiﬁ:vneiicigg”and peraonal interests. Elaine, for inatance,
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oftan wrote stories where sha snded up in the hosapital. In a circus
atory, sha was riding on an elephant, fell off, and went to the
hospital. A piece about bicycle safety turned into a atory of how she
crashed and had to go in the hospital because she broke her leg and had
"lots of scratches, too." 1In a third story, she and a friend ware
driving to town, got the sun in their eyes, and crashed; after the
police and ambulance came they ended up in the wuaual placa. In real
life Elaine is not particulerly . accident-prone, but crashes and
hospitals are obviously on her mind a lot.

Gordon often chose to writae about raligious themes: one day after
being scoldad on the playground he came in quite upset and procesded to
do a very somber atory and pictura about Jesus dying on the ecroaa.
Another day, he created an unusual Juxtaposition of ideas by writing
sbout an avalanche in Bethlehem, with Jesus serving as a kind of
superhero. When - asked how he got the idea, he said that he had first
thought of just writing an avalanche atory but then got the idaa of
making it religious: "I was going to write a regular story, and then 1
thought ' about Jesus and Mary, and I jJuat writed ‘an avalanche,’ and
then I vwrote it in Bethlehem.” ‘ '

Bird (1984) hes concluded that childran’s peracnal expaeriences
almosat always find their vay into ' their written texts. Two ‘of Anna‘’s
storias illustrata this. She wrote a story in December of Yaear 1 based
-on an assigned topic, sbout a Christmas elf who geta hurt, is ruahed to
the hoapitel, and ayaterioualy dies. Anna’a mother indicated that
~Anna’s grandfather - had been taken to the hoapital and died about the
same time that Anna wrote this story. In February, when the children
. weara aasigned the topic of fairy tales, Anna wrote a - story ‘about a
‘ queaen who was poisoned when something was added to her food.  Anna said

she got the idea for her atory from an incident that morning in the
cafeteria vhen some students surreptitioualy put salt in others’ food.

It is important to realize that personal content in writing
 emerges spontaneously: if atudents are asked to do an activity like
. Journal-writing but not given the opportunity to develop their own
purposes for doing it, it will be as constraining as any other
assignment, as Vincent = demonatrated when he was told to wurite “a .
. journal entry."  Journals had not . been used in the claasroom aince the
- beginning of the yeer,  and Vincent did not understand what the teacher
vanted, Ha was up and down in hia seat three or four tines getting the

-right kind . of paper, sharpening his pencil, and asking his teachar a-

7;qg:§tiﬁn. He finally sst down, commanting, "I don’t know what to write

‘about. ' How do you write in a journal?". Then, half out of his aeat, he

‘u:jd\hlifpiﬁéil t§;t§pLtthihéuldgr of _the girl'litﬁing'hQSt"tn‘“hii!”WQ

"lnéjﬁrjpiitgé his question: "How do you write in a’ journal?" - "I don‘t

. know," " _the - classmate ;tgpliid"f;:;phgt;ggl;y.;ﬁ,ﬁineiﬁg _from ' thea

" uncomfortable tap on Hﬁf@fl?!;iThﬁ;t‘ii&fﬁhit[thiﬂ‘luggjltlﬂ to Vincent:
. that the journal can be - about something that has happened in cne’s life
" or’something 'that is going to happen.  Vincent made no response as he
”HE§ntinuiéA'te;-qu;:;,and'tp;ghggggufrqiena«lggt-d,taj;g\kniillng'pégimiﬁ“
his ‘chair evary faw seconds. This incident, ‘which is full of,

frustration, 'off-task behavior end very little writing, involves a
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student «ho is somewhat angry beceuse he doesn’t underatand the
teacher’s expectation.

A;;ignlaﬂtg

"""'In many classarooss, aaaignments are an important part of
determining what children write about. The children in this study
wrote both in response to aasignements and without them. Although
‘Gravaes found in a previocus study (1975) that unaasigned piecaa ars
lﬁnger and that "an anvironment that r-quir-; large amounts of assigned
" writing inhibita the range, content, and amount eof writing done by
children” (p. 235), wa maw a more complax pattern. In Ma. Howard’s
clasarocom, which included all tha subjacte during the firat ysar of the
study, moat writing waa at leaat partially assigned: the curriculum was
atructuraed around thematic unita, with studenta uaually chocoaing topica,
from an asaigned liat of ideas, picturas, or atory-starters. Her
clasaroom therefore provided an extenaive picture of how children
'reapund to asaignmente. ' An aaaignment definitely iipéi-- can;traint-
on a‘ young writer, but in a way that ia modified by the extent to which
the writer accepts the conatrainta and the teacher insiatas on them.
Over. and over again, thggg children demonatrated how thay ara the onea
who choose (conaciously or not) vhether an sssignment will be the major
determiner of . what a piece of writing will look like, merely a
‘Jumping-off . point, or  something in betwaeaen. These choices ware
deteraminaed by differences = between the  students, including = their"
. prafieiency aa  writers, th-ir intereat in pleaaing thair teacher, and
thair interest in, pirticulgr topic: (Bird, 1984). : o

Some aaaignngnts ,a-ri diffieult ‘for all the children, although
- some childraen Hera more succeasful with them than others. In Novamber,
‘Hs. Hnua:d asked the students to write ;naginary ‘diaries of child
. pilgrims on the Hayflnw-r. The intent  was tg produce a collaborativa
effort, Uith all of the boys writing in a aingli male perscna for
"diffggant ‘datea and all of ' the girla in a fenale persona, so .that the:
final product would be several diary pag-l for .each :haraﬁt-ri Tha
class chose a boy’s name and a girl’s nane for thesa eharg:t-r;. The

bgy & name chosen was Hieah Antons, which is a plaulibli ﬂ!l! in th-k .

ngaga»cnn-unity but  not, of course, & typical name on the H-yflauir.

Ma. Howard apent quitn a bit of time discussing the a-nignlnnt with the f
\e;g;a., Sh- ;traa;-d writing in thi f;r;t pgrnan and ur;t;ng abaut o

gbaut uhat it light hav; b-nn lik- on thi Hayf;nuar. Gnrdnn_ﬁrat- th-
fnllnﬂing piece:. . S

One day Mican Antone Went to have & fezast #itn the Pueolos .
Byt mg tney Ant - a storm cane |

and Hican Antone dian't kKndw what ta do wiktn tne paopla .
Then al) the paopliad aere mad .




Gordon‘a ngduﬁt ‘waa a leture of his teacher’s and his own
intentions. Like every child we observed working on thias aasignment,
he wrote about hia pilgrim character in the third person rather than
the first. He incorporated the fact that the pilgrima had a feast with
Hative Americans (although not Pueblos, who are a Southwestern tribe),
- and that '~ they faced atoras at sea, and endad up with the beginning of
- what “could have been. an adventure narrative. This aasignment waa a
difficult on& for all the children, and Gorden dealt with it batter
than most, in the sense that he was ‘abla to ‘produce a8 piece with some
of the alilﬁnts hia taacher had bnin lnnkiﬂg for.

Another child in thi clg:s. Hriting in tha female‘’a pirgana;
. produced a langir text but ona which ia far less what Hni Howard had in

o mind.

Diana‘s T:gt = November, Year I

Mary Johnson waas nice to her childran.

They play on. the Mayflower.

She let them do what they wanted ta da. :

Somatines she was maan to her children and didn’t let then

) plgy bacause they wara nica.

So she dosan’t let them pl-y with their frienda.

Their frienda come to her house but Mary maid that they
‘eouldn’t play with her £rlenﬂi but somatims thny could
play en "the H;yflauir. :

In thin E!!I. the teazhiraintnnﬂgd itnry of a child pilgrim named Har?
Johnaon - has bacona a atazy of how mothera treat thair childrin. with.
- the: !nyflaui: :!rving like a_ giant playgrnund., Hary Johnson bscomas
‘the lﬁthnr and the . pronoun- refarences ashow Diena’s 1neani1:tcngy 1n'V
: k-iping thi t::eh:r s charaetirl and hgr own chnrgetirl ltrgight. .

A uritir aha fallnug an aiiignn-nt elalyly ;: nat n-e-;:arily nore .
‘acco-pli:hid than one who dgnln‘t., ‘At the’ biginﬂing af her year in Ma.

 ‘Howard’s’ class, - Elgin: vwas very concerned with trying to please h-rV;“
’,gnaehar. ‘and- ltay-d ‘close to the aiiign-d topic, but later in- th: yiar;“f
“she vas’ u:iting mora for herself.  Four of hir stories from ~H§rchﬁt.

7¥ thréugh Hiy vHiEi Hritt-n an pi?t ,af faur v-rv d;ifnrnnt :grrigului,g,
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units, in response to assignments in all cases, but are vary similar in
that they all deal with ingginid -xp:rienecl from her own life. In a
atory about the circus and one about "riding safe" on her bicycle, sha
had accidents and went to the hoapital. In a report about Egypt, the
country looked remarkably like Tucson, . with motels,; zoos, toy atores,
and ice cream conaa. Saturn, in another pisce, was different froa
home, with red aky and round-headed people, but Elsina atayed thera
with her friend, May, and watchad cartoona. In all four of theae texta
the ]ﬁﬂﬂﬁﬁh§=gel-ctid topic  makea an appasarancs briafly but then
Elain# d@&ire for self-expraeasion takea over. Thias may be aasn as a
reflagﬁﬁﬁ 3f her growing independence as a writer - ahe is able to use
a ategey-atarter am a  jumping-off place but 1; not particularly
constrwined by it; ahe writes based on what she wanta to aay rather
than being particulgrly concearned with the teachsr’s or the

atarg—atartﬁr’g intentiona.

It is important to conaider the role of the teacher in this
‘procesa. The children who are beat able to handle tha conatrainta of
assignments are those who take control of the process and  decide how
much thay will let themaslvea ba 1n£1u-ﬁé-d by the annign--nt. Dit-n a
‘single child will over time exhibit a ‘range of choicea, from paying
only nminimal attenticn to the asaignment to trying to produce Juat

what’s axpected.  Ms. Howard allowed this to happen.. Although aha waas

-aometimes disappointed Hh:n the astoriea produced by the children in
response to an asaignment didn’t live up to her expactations she rar-;y
presaured them to change their work teo fit those axpectations.

Ginr- and Stylc

~ 'Along with: dag;ding what tn say, writing involvasa Ehﬁigij about
how to say it; meaning ia aluaya createad in aome form.  Thess young
writera explored a variety of ganrg: and atyliatic iljl-nt- am part of

fthair dnvalﬁpnant. 77777
‘ ‘. . A Variety of Ganres

: " The vaat majority  of writing done during the two yaars of the

‘study took the  form of atories. These may be puraly imaginativa like
. Gordon’s Pac-Man story, fietianalizgd piriannl narrative like Elaine
often u:nt-. or true paraonal ‘apisodes, like Anna’s ;tgry of her trip
""to Tucson. ~ When the childran ‘attempted . other genres, the impatus

" _usually came from the teachar. . Expaiita;y writing wes mora difficult

. for ~the atudenta. Ns. Howard’a unit on the State of Arizona is an
'ixaipll ‘of * thia. Her goal vas for the ‘ltud-nta’ to urit- reasarch
papers, and she ap@ﬁt a gped deal gf ‘tine talking with tham ibaut how
. to use. reference bﬁgk- ~and what form their - piiE-i should take.
.Hawivgr. ‘this fora . of’ sxpository ﬁriting was &still too difficul’ or.
,unfaniliar for some of the ch;;drgn. Mary’s piece about the atate bird
1; a elasiic -xanpli. o ‘ :




Mary‘a Text, Year 1

One day the state bird is going to get a worm.
He’s going to eat thae worm.

And he wants to get some more of the same vors.

And he’s going to esat lnt; of it, lota of the worm.
He likes vorma.

Sa:- gxpalitaff writing, howvaver, was more succeasful. Na.
caldﬂill did not plan a ressarch unit for her claas but ancouraged this
type of writing wvhen a good opportunity for it occurrad apontanecualy.

- A pariod of expository writing came about as the result of one child’s
requast for the teacher to halp him find somathing to write about. She
suggested he try factual writing 8o he wrote a raport on a particulsr
breed of dog he waa interested in. Uhen he ahared his writing with the
class, everyone wanted to do reporta. Anna chose to do hera about the
planet Saturn.

Anna’s Text - February, Yaar 2
Planet
le .
S8aturn is the second largest pianet .
g:turn is the sixth planet from che sun .
Saturn s aleest Digager than Jupiter .
& :
Saturn has nine moons .

B 5 L

U It's not a hgawr planat .
EI
"It nas at teast 10 moons .
&
- ;ﬂg Fings make Saturn look very besutiful .

‘Tha rlnns are nage or lcy pueees of ra;x .
P,

It slso has 15 moons .

v She bnggﬁ with ' :nngulting ngld Book gn:yelop:dia. wrote a bit,
looked back at the ancyclopadia, ‘atopped to think a ainute, ‘and then
" made a comment to the reasarcher about not knauing what to do n-xt.:
" The r-iiirch-r and Anna talked abaut the options . available = and Anna

 d=E1ﬂ-d ‘o’ r-;ﬂ thraugh the uhgli -neyglnp-dia artiél-., The text ai;;:f
‘the’ !n:yclnpidil was difiigult for her; she finally gave up on ‘thia

'vfr!lﬁuféi -nd gat :ngthir bauk._uhieh wg; ﬁv-n ROTSE dlificult.‘ Shi putig;




it away and got a book about space from ancther studsnt. She found a
sentence she wvantad to include in her text and began to copy it. The
remainder of the composing episcde continued in the same vain.

During this interchange of moving from one resource toc anothear and
atill another, an intereating event occurred. Anna noticed that thres
diffarent sourcea disegreed about tha numbar of Saturn’s moons. At
first, she concluded that the first asource vas the corract one, but
vhen the researcher asked her why, she couldn’t explain her reasoning.

Then when she found the third aource that maid Saturn has fifteen
mnoons, she decided it aust be right becauss "it has the most.” She
tried to gt haer teacher’s attention sc saha could ask about the moona
but HNs. Caldwell was buay. The quastion was left unresolved, as the
final product indicates. : ' E

Although she waas a novice axpository urit-r, Anna lsarned
‘momething about the procesa: that it can involva drawing information
from a var;aty of sources, which may not lluayi . agrea. It should  bes
noted, however, that her uaual practice (vhich was typical of all the
‘children) was to copy directly from the sourca material rather than
reading, reflecting, and writing down her oun ideas. It was aﬂly when
prompted that she used more sophisticated atrategies such aa reading a
whola article bafore writing what she’d learnad from it, and trying to
. avaluate discrepancies betwean - sources. Although thase childrgn‘h:v:;a
long way to go bafore thay can’ produce polishad axpository piecea, it

_seems valuable to laet children sxpariment with the form as wall as to

. read more expository materials. It ia important ' that teachers help
" children develop functions for expository writing and to provide . many
realiatic opportunitiea to write reports and other typaa of factual
information. . ,

Studgnti alao ﬁﬁeaiignnl;y urgtc pieces in a variety of ﬁthir
' genres. Littur- warae of various typﬁl. as th-- 3 axanplas show:

Anna’: T-xt - HﬁViibﬁr. Yaar I

Oear Mf. and Hrs, furulf .

"I am sorfy that your son dled In s ulnﬁer .
I felt zaa for you .
I think the next Tﬁ:nxs:lvlna you snould hioe .
" Byt aa Thanksgiving [ will ﬁat ett yau because [ tiInK you afe
nice people . . .
I am sofry. yaur :nn Ena aiiﬂ .‘(“
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Dana’s Text - October, Year 1

A,}, C)#ii ﬁ@ﬂ

‘Bet. 29 5 1981 Dear Ghouls ,
f I tiked your program very much

Hﬁ?&JﬁﬂkﬁflAJﬂjdnfbaﬁkSYDu_ﬁ§- )
and thank you for coming to our school taoay. .
fo_our—school- f@dsfg’.&:vﬁﬂji@bémj Are"you'toning meat year 3 700

1 nope you do

Kgﬁﬁd,b}‘y@#éﬂi—)@mEQ% ig:rf tove s 7"

Dear Louslia

How sre you T

1 sm doing flne .

How wagz the ocperation ?

Wizt Phosnix a tong ride 7
How dlong wat the operation 7
Is the hospitail big ?

I 1ike you very ﬁu:h *

From BnAg.

e A

Anna’s firat letter ia a “fictional" one, while Dana’s is a real one,
written to another class vho had put on a Halloween prasentation.

% These 'ware both -iiign-d, but children also occasaionally wrote

' spontsneocus . luttir-, like Anna‘s second ona, "written to Lnu:lla, a
classroom aide who - was in. the hospital. In the second year of the
atudy,: Ns. Pag-tt arranged for her class to have penpals  in another
‘part of the state, which provided an appartunity to write real 1gtt¢ra, ’
buh to la-nan. thiy h-d never. -nt. ER

Hritlng which describad -alithing originally seen in another
nadiun lppg:r-é frﬁl time  to time. Elaine’s favorite piiél of writing
'ixn one vhere ih- was working from a picturs.




Elaine’s Text - January, Year II (first 2 pagea)
and Picture Stimulus

__p:.\gb ;Shﬁ_u h:uL_%‘f \fkres

aréﬂg_s S"m: mm_sa\wzd _,rmssig_-

o ;h#!,: ¥mr Elgéwknaw*

TN AT T

:m’;ﬂ ] Mnmu

o

The Day the Sloux Came tn Tnun

One day the Sloux came to town h;;lu;- thiy nere aan:ln; tor thg
people .

‘ She haad feathers =nﬂ a stick and oesign rings ano a feather ‘ih ner
hair s . ’ : :

-and Sheé wWas a good din;gr .

- They 'jlve way out in the desert-.

- They live Iin tepees ., i
‘They put designs on the tepees M
They :luays ‘WEAF dFES5E5 » )

“"The men ‘Wear moccasins anﬂ the buttum of 3 ﬂrgss‘;nﬂ hola 4 stlek
-Feathers » tco « : = ) -
He wears bells ;. toao s mhd piints his AFME » and WERCS SEIERS nn nls neag

j nnﬂ ' N Elsck thlnﬂ nver his hlid . . ang. rlﬁnnﬁs an nis arms .«

Sh- h-gan this piieif abaut th- Siaux dnnenri as a bgtary but ‘'wan
-3v-ry qui:kly caught up in:the: ‘excitement of trying to describe the

tL;fﬂguk__JQe;ugs ﬂkqfsmugP_Agg;gg_

- picture . in: as detailed -a. -manner as possible. - Because she wvas

;atti:pting this genre for thi firat time, there ifi ‘mome’ cah-;ian{w,-75
: r-aulting from - -xgphazie rifirinci, and th- pi:g- da-lﬂ‘t have -
“any particular 1nt-rnnl - logie, - :;nza -h: Hrat- abnut gipietl of thi1j

" problam

g;pietu:- as: thay ;tru:k h-r :y:. i

e
PRAE

In H;.?

. ;Eag-tt‘- cla;;. thi ‘children occasionally watched short
“£4lms in “class and  then urote about ‘them; children in all three
ije;a:graeln “'aruti abaut ‘movies they’d seen ocutaide of achool, such -




asa Gordon‘a r-t-lling of "Tha Cross and the Switchbladae":

Enrdgﬂ a T-xt ~ Fabruary, Yeaar II

Ty T P T -The Cross and the Suiﬁﬁnblaﬂ! .
gﬂﬁi—égﬂé—ig%sﬁéé%géﬂ%=ﬂn! day 3 mEn wask surrounded by a gang of other men
) . ‘" The men had bats s blades ;. chains anag axes to kill peaple .
Then the man tried to jump over a fence )

but the gang Just pulled the man down and started )
stiok hlm e sEarte ta hit him ;na

" and the man diea ; .
. The men that killed tne ncngr man hag to go teo :aurt * '
This kind of uriting nakas -p-éinl denands; the writer must communicate
‘the experience of the picture, f£ilm, or other content to a reader who
is not necsssarily - familiar with 4it. When the vriter’a sensa of
'iudiinﬁi is not wall devaeloped,  as in Elaine’s case, lack of coheaion ;
dus to illipliq ‘and exophoric refereances may result. Again, gr-it-r
‘ prnficinney in'the genre will come about’ thrnugh -:pirignei- with it
- and thraugh ;pptaprigt- t-geh-r guiﬂlngﬁ. : ,

A genre that -n-rgid anly nnc- dur;ng th- -tudy was poatry; Ms.
Hownrd apesnt. moat of one' week’s writing time  having her class write
. haiku, a. Japanasa verse form often usad in elementary school writing = -
+ hecause af ita “apparent aeimplicity. : Elaine’s - experiance with {t
: _;ugﬂg-tg ‘aone- of tha 1iluci 1nvalvnd thﬂ ehildrin are askad to Hriti
lin unfiiililr glnr-l., : :

~ .. On Hareh 25. Elaint gtt-:pt-d a hiiku,‘uhieh vas a v:ry diffsrnnth,f
kind of uriting from any ihg‘ﬂ done ptiviauily. Two days 'bafore, H;.““ﬁ ‘
'Howard had told the clasa about what a heiku is and ' they had - ‘written
. ane tﬁgithir.“ The . elementa that ahe itrli-id in her inatruction vere: .
. the '577/5% :yllnbli "pntti:n ‘of. thi hliku. n:turl ‘a8 the ulual -ub;-et £
‘ nlttmr fnt hllku-V,-nd pnitry n; bling nade 'up af word pletur:; thitb»iﬁ
" aren’t nnenillrily eailet- -int-nzi-. - Bhe glia ‘QQVI the :tudnn;- n' i
';hindaut -ulnnzising these puintl and athlbi. S s
- 0n- ithe  day- thet we aburnd Elgin-. thea- v;hudr-n were ‘ .0
(Hzltm lndlvlduq_ hlikui.,, Sh; :hﬂig to write Dbﬁut ‘the d-;-rt,gnd ‘Was ..
v,"quiti -h-arbid in the  tesk and’ iﬂtriguid by. the genre, - elapping out
o iylllblil an lh: went . in order to fit into the haiku form. Her firat
. ‘version  rea ;-l'falleul.(Thl numbers at the ends of the lines are the %
' v,;iylluhlu :aunt; thlt Hi. Haunrd hnd :-k-d th-i tﬁ 1ncludi.,:jw R f,, k




Daaert is hotd and fall 5
there ia loated of traees 7
I like the desert 5

She was quitae plia:-d with it. Since she had miscounted the syllablesa
and thought sha& had pradu:-d a 5/7/5 pattern, the ressarchar pointad
this out to see how she’d react. When she realized she’d actually
produced a 6/5/5 pattern, she chose to leave the poem as it was, but
did change the numbers to reflect the actual syllable count. Sha than
asked the researcher to adit with her; she liked the content but wanted
help with capitalization  and apalling. With the researcher’s halp aha
zapitalizad the beginning of each line and correacted the ;pilling af
- HOT, FUN, and LOTS.

At this point Hl. Hauard chose to come over to work with Elaine.

She began to suggeat changea ac that the hailku would  ba nmore

diieript;v3 end ﬁieturqnqua and have the correct ayllable count. She

aakad quastiona auch as, "What makes the dasart hot? What makes it

- fun?", ‘and Hretu parts  of - Elaine‘a answeras on her paper. She told

‘ Elginn that in a poem you write pieturg- rather than aantencas and at

" SOm@ painti had her cloas her ayes to picture the desart b-tt-r. When

they had genarated a number of images, Ma. Howerd worked with Elaine to

‘eut ' down the number of nyl;gbla- in ‘esch' line. At the end of this.
seaasion, Elaine’s papsr looked like thia:

Eliiﬂi’ T-xt = Hnréh, Yinr 1

Thi fingl vnrilan af the haiku. Hhieh Elain- was to :npy ovar, read:
Desert ia hot, fun. :
Hot dgi-tt, tha sun -hining.~

Fun. happy, gunning.

Thil is a nuch eln-ir fit to Hli Hawg:d‘: idea of what a haiku is,  but . .
kalain: preferred her original Vlrnign. Thraughﬁut tha first yaar of

the ltudy. Elains had gradugll? assumed .a.greater senss - of control ovar

her urit;ng, but an this occasion ihi gauldn‘t rgtiin ‘tha: ownership

jlh-‘d Elnarly . falt in ralation' 'to her £irlt draft. The p;cg- thlt 

rggult-d was 1n a lini- more H-. Hau-rd‘- uriting thln El;;n- 's. ”j

Thi prahlni: that grgii  here. -r- nat bggnu;i Ef th- unfg-iligr
‘ ‘ :{Eluin- ves. 1n‘ fact' quite gaptivat-d br the" ehan:- te
];-xp;rin-nt uith ‘thia new far:.n The difficulty came whan more ~emphasis
. was put.on. thn' haiku form itSilf ‘than: an the -xp:-ininn of the 'ehild}
;”Hha wrote - 1t Thi- ipiiad- lugg-;ti & uinful g:n-rql tgughltﬁn- fnrjﬁh
'f-xplaring variqd g-nri-' with‘fehild:,nﬁ'-l thny H:it-.; -v-n Lyoung e
3ilan-ntary g:hnal childrtn gr- apgbli af uritlng in a wide vgrinty af,, e
x likely to in;ay _dning .o, :




they must always be allowed to use the form in a way that is
confortable for thenm. Thay need many opportunities to explore
different genrea, and the child must always retain both intereat and
.ownership in the piece,

Stylistic Choices

These young writers explored a number ni ;tyli-tie options as they
vrota. The choices they made suggest that they ara involvad in a
process of playing with a variety of ;tyliltie forms and of gaining
increasing knowlaedge lnd control of how written language works. Soae
stetements about wvhat we have seen in thess children’s writing suggest .
the diversity of learning involved. ,

1. Ghilﬂrgn usad both reality and fantasy in th-ir uriting
A Pli:i of Elaine’s is a nice illuatration of the bleand of r-ality
:nd fantaay that ia typical of hgr ;tariil. ;

Elaina’s Text - angnb:riffggr I1

) ' was about. bging ‘afraid of going on.a ride callad: the" “rnund‘up " ia,fth:jﬁf

One day 1 went  ta th: Rodeo .
I was in tni Rodeo .
I was the Rodeo Queen .
I vent ta the carnival .
.. 1 rode the rounda=up . . . - 2
- When it stopped I went to the Rﬁdea and raae the ﬁarse ¥
and the Rodeo was starting .

oy

She qllagt E&rtainly did go to the rnd-u and’ earnival “and ride 1n tha
;araund*up. ‘but: was not the rodec queen or a rider in the radeg.* In: naat
- canes; unly knﬁﬂlndg- ‘of Eliing a life,. nat th: ‘atory itaelf, " lets the
r-id-r knéu how ' much of ‘a 1tary ia’ true (Birg. 1984), Interastingly.
tha one :tasy aha Hrgti ‘that ;. vas gntirgly basad on har real lifn,”uhieh‘

'a:agt unif;gd ‘of her pieces,’ parhap: bgcauln ita: scape is defined by. th
N lagie ai thl ;ncid-nt rath-r than tha rgng- ﬂf h-r ;iaginatinn.;,‘“;_ k




H_Jigﬁéia&én

. EFe i-_p

One day I wanted to ride the rauna-up .

I got scared .

After--1 rode tne round=up I was not Scareo anymore .

I got the nang of It . T

I kept riding it .

Then I rode with my cousin .

She saigd , ¥ How come you didn't ride with us on the first time [
17said » " Beccause I was scared , " ' ' ' '
Me ang my brother want home .

I missed the carnival .

'‘Elaina also s gtiﬂ in her interview dealing with this group of atories

-+ -that this -one was her favorite - bacause “it’s true...It’s not fun if
~ _thay’re not true.® ‘She icntian-d thgt it was= the firat £letua1 ltﬁ:y

ihi’ﬂ uritt : v N , ’ : n
Anna ,urgt- r-aliitié itngigl Lalitiiil and fanta-y lt other times. "

ﬁf,rﬂh-n assigned to write an onter. apace itary in Year I, Anna manipulated

T7the' topic to auit herself., She didn’t really write a apace atory but

"iin:t-ad wrote about a rigligti: ph-nan-nﬁﬂ “which may have happened ‘to

. her pi:lanqlly, thnt nf waking - up. end not knowing where she was. During

‘i?iur‘II, Anna wrote nqny atories g ing out ‘of real avantas auch as the'

" Arizona State Fair and trips.to Tucson and "Rochy - Pnint.; Maxico. Anna .

‘yindieatid ahu likil to make her readeras 1augh gr show . surprise when
“thay read or 11

“'winning & lntt-ry biciull she felt it was exciting to  win money and go
g 1-3 plgeq. lik- Hnua;; lnd H-xiea. It ia hir- va '-gg th- driii-r in’
Ann‘. . N . a . L

f;Gardaﬁ tandnd ta Ef;ti iﬁf. Igntany “then rcali;n.J thaugh “his

.an ‘to her - pieces, which . led her. ta H:Lt- more - .
ilagln:t1VG p;.gnl. on occaaion.  She v-lpiﬂilll? ‘1iked ‘& piiEi ‘about .

,féﬂta;i-.’ aftin hggnp 1ﬁ a. rggliitie litu:tig,. ‘In hia ,-tary Al e

hi b-ggn Hith a’ real

thi 1d-a fa: thi -tary

,Qrdun anez-ibaa hau h- gai;

qyi lnd he’ d;dn’t ;-i any 

“thn ly;  _Nf{




ronsters. Hii teacher ;ull-nt-d on the way it bagins with a rgalistig
incident of baing hit on the head with a rock and then goea in tha
direction of fantasy. She appraciated the plot twist, the way it
“could bs taken from <a real> incident and then changed into a creative
figure.™ It ia typieal of Gordon to atart a story in a low-key
uneventful way in order ta sat a acene and provide a context for his
" imagination to work on. His ideas often came not bafore he began to
vrite but during the process of writing, soc that a baginning drawn from
real life may have been the aasiest way to ast the proceas in motion.
Every once in & while, he wrote a more realiatic -tary such as the one
about the bull-rider at the rodeo (shown earlier, p. 36). It ian’t known
if Gordon based this -tnry directly on an incident he saw or .not, but
"he etrtglnly ‘could have. His teachar ' commented “it’s’ less imaginative
‘than . some of hia others," because "it’s ‘usually what happens at the
rodeo...It could ba almoat factual.” Gordon‘’a plot struzturé has a
. cleaar, "intsresting sequence of avents, which Gordon Encngnizné hin:&lf
" when diacussing this atory in an interview. He gaid it’s a good :tnry
bacauae the rider jumpas on the fence "so ha could be -af-,i and bacauaa
.. "it also haa the clowns in it, chasing the bull away."™ Perhapa when
Gordon ia uriting a story based on real events, he can atructure the
plot more. tightly aince he slready knows nmore gp-zificslly tht the
~ sequence of -v-ﬂtg ii gaing to ba. : , o

;jE. Children had a gngd senases of the beginning, - iiﬂdli.yand ind of
:tari-- '

- F-irly eann;gt:ntly thraughaut the gtudy. tha children wrote
atarl-- with a clear sense of a. biginn;ng. middla, and end. Gordon,
‘for inltan:!. vas able to- write about' a large variety of topica and to
-maintain  a ;trang ata:y asnae. thraugh them all. Ma. Caldwell commented
that he “seems to have a story . line  right from the: beginning <of  the
hycar?;“ and thnt he usually atickas to one tnpic' "He doean’t seem to.
“Just go tn one thing ~and then akip and. then come back lik- ;ggn kids
“da " Thi; is ﬁv-n meen i Qﬁi of hia acarliest piqcna.

One day a turkey got out ar his ﬁame
His Aother was warrieyg 230Ut nia ..
grle LY Hilrcmi in tne hngas : o

‘and ne ;at eaten up .

';,bééfkhh- éﬁ‘ab§iéu: bgéiﬁﬁihg;’ i%g




middle, and end, showing that Gordon had a sense of story right from
the baginning of the study. Although many of his atories don’t have a

real ending, this usually appearad to ba due to lack of time rather
than to hia lacking a sense of how plota d-vnlap-

Elaine, by contrast, writes stories thnt are somewhat leas tightly
structured. For instance, a snowman atory she wrote in Year I changesa
from a third-psraon narrative to a fi:;t—ptr-gn one about h-r--lf

Elaine‘’s Text - Deceaber, Yasr I

Qﬁé Aﬁp“%¢ﬁ¢'“muﬁ“TANF furFDﬁ&"”&

exie. | Dne day the sun came out

Y and the snowman MAs oyt .
And he meiteg .
‘And I starteq tp EFy

+?‘T"f‘é"iﬁf"l_sﬁhﬁ] mﬂ--mém--! = and my mom gat osck frorm work ,
And I got back from  schoot )

‘%*H?; SOy WAS” o m-wi H:
k ,Hﬂd“1T*50?w+"“
rj;—*l* Erﬁ Kg +F’“W‘“WE:F“K anr}sl ﬁP‘“’“ Emk.g
Ersrms ;EF*\(B f}t%} """“"““"f"’;******":lf“**

The sentence “I started to cry” is a bridge betwasn the firat plgt
. about the snowman and the second part, which is a pine: of a
“day 1n-thn=li£- —typ- narrativ-. S , ,

Huunv:r. Elaini gainid greatgr :ﬁntral of this aspact uf -tury
-  :t=uEtug! over the courses of the atudy. By April 7 of Ysar II, sha waa
~ able to use a vg:y 31:911 picture as a starting  point to dﬁv-lup a
o itrnngly plotted atory: her aense of - :tary ltru;tur: is nhnun by hir
~~£1ngl iint!ncgg'“sa thgt‘; hau it all hlppin-d wo BTN

Elgini s T April, Y:gr I1




One day tne sun Eame Up .

He and Monica were goinyd to town .
‘Then the sun was up »

And It was brighting in our eyexs

Tnen we couldn't szes

and we almost went off the road .,

Then we started to cry .

But we crashed ,

Then tne police came . And the ambulance
And we gat in the hospital , :
- = S0 that's how |t al) nhappened ,

ol Thz End

. Her teacher 1iked thil story quite a bit; she felt it was both creative
- and realistic and = liked the use of detail: "If you live out here and °
you go to tawﬂ 1n the nﬁrning, that‘; uhgt happens. The aun geta in "~
your QYI!. ¥ TR e ‘ ‘U“~ "

, In gingral, Elaini 8 compositions from VYear 'II show. a- nuch

' atronger - sense of atory than those from Year I. For inataﬁee. fiv- of

" her  atories from -irly ‘in-Yaar II have a claear ghranulngiggl ‘order;
glthaugh a ntafy ‘may  move episodically from one. tépic to annthgr, the

;-v¢ntl seen at lesst t-lparllly connected . .rather than disjointed. The

- changa - in" Elaine’a’ ;tary sense stands. aut v-ry eliarly when cnnpg:;ng

" her Y-gg II itu:y abaut hning the rodeo quaen {(ahown iarliar, P. XX

,:uith a rodeo -tery ~from Year I. In the Yaar I atory, all' that happin-

© (4dn - 101 words) 1: thgt v:rinu; piapln go to the rodeo, go honme,: go to 1
.. school; und -gat -id. In the Year II" atory, . in 42 wordas she sticks tﬂj i
ﬂ.an- chlraetir (h!rgilf) and hai s =l-ar saries of varied iv-nt-.~ e

LS; chhildr-n u-r- avar- af and ua-d hunﬁr. in;giry, lnd ri:hn;-s of
: ,plat O A I

By :El!!PliI of thii :nn bﬂ seen - in thr-g 1nﬁid-nts. Firnt af a11.5ﬁ
“Annn ‘aays she’ likii one of hgz pieces’ hggnuli of the; aurpri:- -nding.;

'fffShi ‘called’ thi Cnding "y jgkg“'lnd laughed -vgry time’ -hg read 1t., “The

-lgﬁglnli raised h-r highly uhiﬂ !hl riid it llaud to ghii- thgy 1iked thif i
/-nding,' : : .




touch, about lions being whipped so they would jump through flaming
circles. Although thia was a vary short atory, no more than a vignatte
really, it craated an image vary affectively. ‘

Finally, Gordon, in an interview, said that good writera are those
who write funny storiaa and atories with "interaating atuff  put in."
-Whan asked why he 1liked one of his atories leas than some othara, he
asaid, “It’s juat about going in somebody’a house! I mean it sounda
boring like.” ‘




CONCLUSION
COMPLEXITY DF MEANING CREATION

Every pisce of writing produced by the Ehildran in this atudy is a
;nnplnx literacy event. The complexitiea of the proceasea involved in
‘composition can be characterized as a collection - of conatrainta,
influences, or ;ipaet- on the wmaking of meaning which stem from at
laaat three sources: the litiraey community, the writer, and the witten
text, all tranlagting with  each " other. Tranaaction is used in
'Rosenblatt’s (1978) senae of the dynamic coming togethar of all  thesme
forcea in such a way that - they are all' changed as a result of thair
contacta. The lit:racy community includea the influences of the home
~and achool gen;uﬁity on the background and experiencea of tha writer.-
It includea the nature of the writing asaignments, the grgaﬁizatinn of
the clasarcon, 1n=lud;n§ tha accesaibility of natariala and othar
raaourcea, - and the appartunity £gr axchange of ideas and- aharing ' of =
writing with teachera and pesers. The written text constrains the -
literacy evant through the linguigtig Eyatena which can be manipulatad

‘}'during tha ‘ﬁva;ving nature of the text.The writer providas all hia or

: hi: kﬂﬁwlﬁdgi. judgesents and attitudea about language and langunge L

competence  and about  how thﬁ kevnlutign of . the ‘ur;ttgn text isa
cantrnlled.~ ' ; .

: Hhat wve aseae in aur iuhjsct- ig thair develaping eantral over all

these factora. They effectively participate in the complex nature of
such a lit-raﬁy evant each time that they write. In order: for H:iting x4

_rassarch - to ba :esningful. researchers must take into . account  the
dynamic nature. .of all these traﬁssct;nnsigi In order to facilitate
writing for children in achoola, teachera and ‘curriculum personnel muat

e ieknnulndgi thg egnplixity of the pra:aaa.‘ Educatora know. - anough about .

how ehildrnn ﬂivnlnp u:;t;ng to free them from the aterila classroom”

'whare ‘childrnn atay in ‘their saats quintly Hriting single narrgulijf
~conceivad El!igﬁi!ﬂtl Pravidad - by the ' teacher. An prnfesniaﬁal;af
“gane-:nﬁﬂ with th! language arts,” un ‘havae to find ways tn make use of
-the ' richness - of . the literacy ‘ca-;unity. to. value - and . truat. ‘the

.-volut;an ‘of the - written text, ‘and tu ;!ﬁpriﬁiata the :tréngths _and

'j knuwllég- inharint in avery Hritnr; In asuch a ngnﬂgr the clasarcos
“ . temcher’ will provide a rich - anvironment and invite every writer to

"ngi:tieipnta aa early ax 'pa-liblg in thi writing proceas - Hhich ‘aiuaynﬁ‘
'1nvu1vg; the !lkiﬁg of lganing. ’
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